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Introduction to the LAMI-LASLLIAM Assessment Tools

General Aim: To offer practical resources for the development of assessment tools
based on LASLLIAM within a framework aimed at improving connections between learning,
teaching and assessment.

The LASLLIAM reference guide

The Council of Europe has been actively promoting language learning and linguistic diversity since its
foundation. A particular emphasis on the migration context was strengthened by the launching of the
Linguistic Integration of Adult Migrants (LIAM) project in 2006.

Within this context, it is recognised that non-literate or low-literate migrants have specific educational needs,
and represent a highly vulnerable group of learners. They have to learn a second language, while also either
developing their basic literacy competences, or learning to read and write for the first time.

LASLLIAM (Literacy and Second Language Learning for LIAM): specifically addresses such a group: it is the
Council of Europe reference guide aiming at supporting language educators, as well as language policy makers,
in their endeavours to design, implement and improve curricula and teaching materials tailored to non-literate
or low-literate adult migrants.

The proposed LAMI — LASLLIAM Assessment Tools (LLAT)

Within the LAMI2 action plan 2021-20233, 19 LAMI members, from 13 ALTE institutions¢, developed —providing
a qualitative validation- four explanatory tools to illustrate use of LASLLIAM for assessment purposes.
Such tools, elaborated in English as working language, have subsequently been translated and adapted,
leading to a multilingual outcome, with 12 languages representeds. LLAT are part of the broader frame related
to the LASLLIAM piloting phase (see LASLLIAM 7.3). Major goals of this piloting are:

e to document and publish experiences of institutions in different Council of Europe member states in

developing teaching materials based on the LASLLIAM scales, and then,
e to trial such materials within different learning environments in order to validate them.

The LAMI-LASLLIAM Assessment Tools (LLAT) aim to support equity ad quality through inclusive and tailor-
made learning and teaching. They reflect the action-oriented approach (CEFR, 2001; CEFR Companion volume,
2020) which views language learners primarily as social agents engaged in tasks. In particular, LLAT take into
account tasks based on communicative language activities involving oral and written reception, production
and interaction, as illustrated by the LASLLIAM scales (see LASLLIAM 4.2).

More specifically, the four tools propose adequate and appropriate tasks, where adequate refers to the task’s
calibration in relation to its stated LASLLIAM level, while appropriate refers to the task’s capacity to address
not only the learners’ needs related to the target language per se, but also the topics and communicative
situations reflecting their real-life use of the target language (LAMI, 2016: 34).

1 https://rm.coe.int/prems-008922-eng-2518-literacy-and-second-language-learning-couv-texte/1680a70e18

2 https://www.alte.org/LAMI-SIG

3 https://www.alte.org/resources/Documents/LAMI%20ACTION%20PLAN%202021-2023.pdf

4 Aristotle University of Thessaloniki, Babes-Bolyai University, Charles University, CNaVT — KU Leuven, Goethe Institute, Instituto
Cervantes, KCE - Kultura Centro Esperantista, OSD - Osterreichisches Sprachdiplom Deutsch, Societa Dante Alighieri, University for
Foreigners of Siena, University of Ljubljana, Western Norway University of Applied Sciences, Worldwide Bildungswerk

5 Czech, Dutch, English, Esperanto, German, Greek, Italian, Norwegian, Portuguese, Romanian, Slovenian, Spanish


https://rm.coe.int/prems-008922-eng-2518-literacy-and-second-language-learning-couv-texte/1680a70e18
https://www.alte.org/resources/Documents/LAMI%20ACTION%20PLAN%202021-2023.pdf

Accordingly, in keeping with the CEFR’s aim to foster alighment between pedagogical and real-life tasks (CEFR,
2001: 27), LLAT offer:
e the first two tools for use within the “welcome phase”, considering both the learners’ needs analysis
and placement related to their literacy and second language profile (see LASLLIAM 6.2.1)
e the last two tools for assessment of the learner’s achievement at the end of a course (see LASLLIAM
6.2.3).

In addition to LASLLIAM and to the other aforementioned Council of Europe resources, LLAT relate to a
number of tools taken from the LIAM Toolkits, partially adapted for the context and needs of the target
learners’.

Target users and learners

LLAT are designed for users involved in the migration context: teachers and volunteers in the service of literacy
and second language courses. The target learners are therefore non- and low-literate adult migrants, who are
engaged in the simultaneous processes of acquiring literacy and a second language within educational and
vocational learning environments (see LASLLIAM 1.3 and 1.4).

Approach adopted

In developing the tools, LAMI adopted the approach highlighted in LASLLIAM 6.1. This means that the use of
LLAT:

e is intended as fully embedded within the learning environment; in this respect, the four tools
represent concrete examples of the recommended uses of LASLLIAM in the field of assessment, and
take into account the important stipulation that the reference guide is not designed for the
development of standardized high-stakes and large-scale tests. In that respect, LLAT constitute a
sample of fair and appropriate use of LASLLIAM, in marked contrast and clear opposition to the
imposition of language requirements on non- and low-literate migrants for residence and citizenship
purposes (ALTE and Council of Europe Survey, 2020s).

e is designed to support the concept of profiles and the “recognition of partial competences” (CEFR,
2001: 175). In this sense, LLAT allow users to illustrate learners’ uneven profiles, providing evidence
of what is achieved.

e should always lead to positive outcomes in order to sustain learners’ motivation, mindful of the fact
that LASLLIAM scales are not intended to fix any cut-off point.

e should contribute to the improvement of the learner’s Portfolio®, with particular regard to the
Language Biography, acknowledging and valuing the plurilingual repertoire of the individual.

e should be embedded in LOA (Learning Oriented Assessment), aiming at constant involvement of the
learner in every form of assessment. This means providing appropriate feedback and, more generally,
raising awareness about the assessment procedures as part of the overall learning process.

5 https://www.coe.int/en/web/language-support-for-adult-refugees/home?desktop=true

7 Tool 25 for needs’ analysis; Tool 26 for the placement; Tool 27 for the linguistic profile; Tool 31 for the communicative situations
related to scenarios; Tool 32 for the communicative functions assessed by the four tools.

8 https://rm.coe.int/linguistic-integration-of-adult-migrants-requirements-and-learning-opp/16809b93cb

% https://www.coe.int/en/web/portfolio



Some general guidelines

The following are some points to bear in mind when using LLAT. Users are invited:

to adapt the contents of the tools to the target language, the context (country, region, etc.), the
educational culture and the specific needs of the learners, taking into account cultural implications
in managing teaching materials, as well as intercultural aspects of interaction with and between
learners.

to consider that such adaptations can also be relevant for every task instruction.

to be sensitive to the learners’ feelings and choose topics and pictures carefullyz.

to be aware of learners' possible special needs, in particular checking eventual visual and/or auditory
impairments.

toreassure the learners before and after administering each tool, by pointing out e.g., “This is a useful
activity to help me get to know your language needs and so to allow me to better do my job”. Remind
learners that this activity does not include a possibility to “fail”.

to consider the recommendations related to the graphical layout, where present in the tools::.

LLAT structure

All four tools follow a similar pattern:

commencing with a definition of the aims and specifying the relevant LASLLIAM scales;

then illustrating the format of the tasks, while providing additional guidelines to be integrated with
the more general guidance outlined above;

and concluding with a presentation of the explanatory tasks with reference to the related key
LASLLIAM descriptors®, followed by the proposal of a suggested outcome.

10 with regard to copyright issue, it is important to select only input which are free to download and share.
11 |n printing the tools, it would be important to provide colour images.
12 The LASLLIAM descriptors in blue font are taken from CEFR Companion volume Pre Al and A1l levels.



Tool 1 — Needs analysis and placement (oral skills)

Aim: To help users in identifying learners’ needs and their oral skills in the target language
during the welcome phase by gathering relevant data for the planning of the language
course.

More specific aims are:

A. to provide a broader language needs analysis focus, containing questions in a language the learner
knows, highlighting the importance of valuing to the learner's plurilingual repertoire.

B. to present a more specific placement-diagnostic focus, containing questions in the target language
with regard to the oral dimension. This part can be followed by the administration of Tool 2, which is
focused on the written skills.

C. togive examples of suitable target language input proficiency levels, also as in terms of contents (see
Introduction), according to a progression of difficulty.

D. to include examples of learners’ turns in the target language based on LASLLIAM scales. These
examples should be considered as the expected output according to the LASLLIAM descriptors. This
means that if the learner interacts by producing a turn similar to that proposed at a particular
LASLLIAM level, they are at least at that level. For example, if the interviewee responds to a greeting
with "Hello" or responds with their name to the question "What is your name?", teachers and
volunteers are invited to infer that they are at least LASLLIAM Level 1, as even a highly literate and
competent L2 student could respond in the same way. It will be a matter for the further development
of interaction to confirm whether the person is at level 1 or above, depending on the answers to the
next set of questions. In other words, to take another example, whoever answers appropriately with
“Yes “or “No” to a yes/no question, is considered to have reached at least Level 1 (If unable to answer
the learner should in any case be placed at level 1 upon entrance).

LASLLIAM scales considered

The basis of this tool are the LASLLIAM Overall scales related to the oral dimension and mainly to the
descriptors of oral interaction. To reflect real-life situations, the learner is likely to experience, and to stress
a less “scholastic” approach, oral reception is not assessed as a separate component/skill, but as a part of
oral interaction. As the language profiles of newcomers to the learning environment are in the welcome
phase still unknown, it is more appropriate to use the general descriptors as these represent the person’s
overall language ability, rather than the more specific scales. An exception to this would be the Specific scale
Interview and being interviewed (a category of oral interaction) because it exactly reflects the tasks in this
tool. On the basis of the above, the following LASLLIAM scales are considered:

e Oral reception — Overall scale

e Oral production — Overall scale

e Oral interaction — Overall scale

e Interview and being interviewed — Specific scale



Format

The suggested format is an oral interview, as dialogue is an essential starting point in the establishment of
human relationships.

The tool can be used as one combined tool completely carried out in the target language, or as two separate
tools. In the latter case, the placement is carried out in the target language and the needs analysis in any
common language shared with the learner or with the help of a mediator.

The interview is structured in 9 sections (from 0 to 8), by considering what is asked by the interviewer, how
it is asked, and thus which LASLLIAM levels are involved in terms of placement according to the answers from
the interviewee.

Some guidelines

The following are some points to bear in mind when using this tool. Users are invited:

e to make sure there is ample time to deliver the material, without having to rush, planning for
extended time for this moment if necessary, as this is first and foremost a reception moment, so a
calm and relaxing environment is needed;

e to ensure an informal atmosphere, aimed at facilitating communication;

e to create a friendly atmosphere, treating the learner with respect;

e to highlight that the interview is a conversation aimed at getting to know each other; so it is
fundamental to clarify that the interview is not a formal exam;

e tospeakinaslow and clear way (not more loudly);

e torepeat, rephrase, use pauses and body language;

e touse all language resources shared by the interlocutors, where needed;

e to consider the usefulness of using themselves as an example (e.g., “/ am [name]. What is your
name?”);

e torepeatortoresume, from time to time, the interviewee's turn to show attention and empathy and
to provide confirmation;

e to prepare in advance a kit with the pictures mentioned in the table below;

e to use such props and visuals during the interview, where needed;

e to follow as much as possible the sequence and the wording of the questions (the interviewer’s turns
are in italics in the table below); but, at the same time to bear in mind that not all the questions need
to be asked as:

o in order to respect the privacy of the person and depending on the circumstances of the
individual or related to the context, certain questions may be too sensitive;
o depending on the given answers to previous question(s), other questions may not be needed.

13 Including the suggested use of an informal register.



2 2
CAsST co JAK (otazky) Uroveri LASLLIAM
0 Pozdrav + Dobry den. Uroven 1 (napt. ,Dobry den.)

prvni kontakt | Pockat na odpovéd na pozdrav.
Vitdm vds tady.

Jsem ... (iméno). Jsem z ... (zemé).
Mluvite ... (cilovy jazyk)? Uroven 1 (napf. ,Ano.“)

Pokud student/ka nerozumi, pokracujte v analyze potfeb v jiném jazyce nebo s mediatorem a pokryjte
vSechny ¢asti (1-8). Vezmeme-li v Uvahu cile souvisejici s rozfazenim (co se dovednosti mluveni tyce)
v cilovém jazyce, znamena to, Ze je student/ka naprosty zacatecnik, alespon v Ustni interakci: podle
stupnice LASLLIAM nedosdahl/a Grovné LASLLIAM 1. Pokud by se ovsem pozdéji v dovednosti ¢teni a psani
(viz ndstroj 2) zjsitilo, Ze doty¢ny/a je gramotny/a, méla by byt vstupni Uroven mluveni prezkoumana také
z hlediska téch urovni CEFR Companion volume, které jsou pro gramotného naprostého zacatecnika
nejvhodnéjsi.

Pokud student/ka rozumi, pokracujte v dalSich ¢astech v cilovém jazyce, kam aZ je moiné, a zaradte
studenta/studentku podle Urovné jak pomoci Gdaji uvedenych v poslednim sloupci (Uroveri LASLLIAM),
tak pomoci hodnotici Skaly uvedené pod touto tabulkou.

V pripadé narustajicich obtizi s porozuménim cilovému jazyku méjte na paméti, ze i tak by mély byt vSechny
¢asti rozhovoru pokryty pro ucely analyzy potreb, a tak bude nutné vyuzit jiny zprostfedkovaci jazyk.

1 Jméno Jd jsem ... (jméno) / Jmenuju se ... Urovef 1 — pouze jméno
Jak se jmenujete vy? Urovef 2 — (napF. ,,Jmenuju se
[jméno].”)
Zemé Jsem z ... (zemé). Odkud jste? Urovefi 1 — pouze nazev zemé
plvodu (napf. ,Ja Syrie.”)

Uroven 2 — (napf. ,,Ze Syrie.)
Uroveri 3 — (napf. ,Jsem ze

Syrie.”)
2 Prvni jazyk Mluvim ... (prvni jazyk). Jak mluvite v ... Uroveri 1 — pouze jméno jazyka
(zemé pavodu)? (napf. ,pasté”, ,pastsky”)

Uroveri 2 —zndma slova (napf.
»Mluvit pastsky.”)

Uroveri 3 — kratké, jednoduché
véty a fraze obsahujici
frekventovanou slovni zasobu
(napf. ,Mluvim pastsky.“)

Dalsi jazyky Mluvim ... (anglicky, francouzsky a Uroveni 1 — pouze nazev jazyka
vietnamsky). Mluvite ... (dalsi jazyky)? / nazvy jazykl (napf. ,anglicky,
Jak jesté mluvite? / Které dalsi jazyky francouzsky*“)
umite?s Urovef 2 —zndmé slova a

pamétné osvojené fraze

14 UZivatelé tohoto nastroje se mohou podle jazyka a kontextu rozhodnout, kterd z téchto dvou moznosti je vhodnéjsi.
15 |bidem.



Uroveri 3 — (napf. ,Mluvim
anglicky a francouzsky.“)
Uroveri 4 — jednoduché véty a
fraze / uvedeni urcitych
podrobnosti (napf. ,Mluvim
anglicky velmi dobte.”)
Vzdélani Chodil/a jste v ... (zemé ptvodu) do skoly? Uroveni 1 - pouze ,Ano/Ne“ a
Ukdzat obrdzky a uzivat gesta k vyjadreni pocet let
minulosti. Urovef 2 —zndmé slova a
Jak dlouho jste chodil/a do skoly? / Kolik let | pamétné osvojené vyrazy
jste chodil/a do skoly? Uroven 3 — kratké, jednoduché
Ukazat pocet let pomoci prstu. véty a fraze obsahujici
frekventovanou slovni zasobu
Uroven 4 — jednoduché véty a
fraze (napft. ,,Ano, chodim do
Skoly pét let.”)
3 Povolani / Jsem ucitel/ka. Uroveri 1 — pouze nazev
Pracovni Ukazat obrdazek. povolani
zkusenosti Co délate (vy)? Urove 2 — (nap¥. ,,Moje prace
je [ndzev].”)
Uroven 3 — kratké, jednoduché
véty a fraze obsahujici
frekventovanou slovni zasobu
Urovefi 4 — (napf. ,,Jsem
Ted'jsem ucitel/ka, ale délal/a jsem jiné zdravotni sestra. Pracuju v
prdce. A co vy?v nemocnici.”)
Ukazat obrdzky raznych profesi.
4 Socialni Jak dlouho jste v ... (ndzev zemé)?
prostiedi a Ziju v ... (ndzev mésta/oblasti, ve které se Uroveri 1 — pouze jméno mésta
bydleni pravé nachdzite). Kde tady v ... (ndzev zemé) | /oblasti / osoby / typ
bydlite? ubytovani
Zjistéte mésto nebo oblast.
Jste tady v ... (ndzev zemé nebo Uroveri 1 - (napf. ,Ano.“)
mésta/oblasti) sam/sama? Pokud ne, Kdo je | Urovef 2 —znama slova a
tady s vami? pamétné osvojené vyrazy
Ukazat obrdazky. (napf. ,,S rodinou.”)
Uroven 3 — (napf. ,Ne, Ziju
s rodinou.”)
Uroven 4 - (napf. ,Ziju v byté
se dvéma kamarady.)
5 Volny ¢as Jaky je obvykle vas den? / Jak obvykle Uroveri 3 — (napf. ,,Cely den
vypadd vds den?:s pracuju.”)
Uroveri 4 — jednoduché véty a
fraze / uedeni urcitych

16 |bidem.

17 Vzhledem ke slozitosti vypovédi (véetné odkazovani na minulost) by uzivatelé nastroje méli povaZovat otazku predevsim za
otazku analyzy potreb, nikoli za otazku zamérenou na pfifazeni k drovni v rdmci mluvené interakce.
18 Uzivatelé tohoto nastroje se mohou podle jazyka a kontextu rozhodnout, kterd z téchto dvou moznosti je vhodnéjsi.
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(napft. ,,Réano pracuju a
obédvam doma.”)
Urovef 4 — (nap¥. ,,Rad
sportuju.”)

KdyZ nepracuju, rad/a chodim s kamarddy
na prochdzku a divdm se na televizi. A co vy?
Co rdd/rdda déldte?»

Ja pracuju kazdy den rano. Co obvykle v ... podrobnosti / obcCasné uziti
(ndzev zemé) déldate (vy)?w bézného spojovaciho vyrazu

Uroveri
LASLLIAM

Klicové deskriptory LASLLIAM vztahuijici se k ¢astem 0 az 5 vyse

4

Dokaze komunikovat v kazdodennich souvislostech pomoci jednoduchych vét a
ustalenych slovnich spojeni.

DokdazZe v rozhovoru odpovédét na jednoduché primé otdzky tykajici se osobnich
udajl, pokud jsou kladeny velmi pomalu a jasné bez pouziti idiomatického jazyka.
DokaZe popsat sebe sama/samu, co déla a kde Zije.2

Dokaze komunikovat v jemu/ji znamych kontextech pomoci kratkych
jednoduchych vét a frazi obsahujicich frekventovana slova.

Dokaze odpovidat na otdzky o své osobé a kazdodennich ¢innostech a umi
takové otdzky klast, pricemz pouziva kratka ustdlena slovni spojeni a spoléha se
na gesta, aby informace podpofil/a.

Dokaze klast otazky tykajici se osobnich informaci, pocitl a zdravi a odpovidat na
tyto otazky pomoci kratkych jednoduchych vét a ustalenych slovnich spojeni.

DokaZe odpovidat na jednoduché otazky (napf. na informace tykajici se jeho/jeji
osoby) pomoci zndmych slov, frazi nebo pamétné osvojenych ustalenych slovnich
spojeni.

Dokaze uvést nékteré jednoduché informace pomoci zndmych slov nebo frazi.

Dokaze pomoci jednoduchych slov nebo frazi odpovédét na otdzky tykajici se
zakladnich osobnich informaci.

Po pfirazeni k drovni by mély dale probéhnout v cilovém jazyce, nebo v jinych jazycich ¢asti 6-8, jejichz
cilem je analyza potieb.

6

Osobni cile Chcete tady zlstat krdtkou dobu, nebo Pouze analyza potreb
v cilové zemi | dlouho?

Pokud osoba nechce zlstat, prejdéte k ¢asti
8.

Co chcete v ... (cilovd zemé) délat? / Chcete
tady ... Zit, pracovat, najit si kamaraddy,
studovat, chodit do Skoly...?

19Vzhledem ke sloZitosti vypovédi by uZivatelé nastroje méli povaZovat otazku predevsim za otazku analyzy potreb, nikoli za otdzku
zamérenou na pfifazeni k Urovni v ramci mluvené interakce.

20 |pidem.

21 Modfre jsou napsany deskriptory prevzaté z CEFR Companion volume.
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7 Vzdélavaci Kde pouzivate ... (jazyk zemé)? Pouze analyza potieb
cile v cilovém | Chcete se naucit ... (jazyk cilové zemé)?
jazyce Pokud ano, Co ted' potrebujete s / v ... (cilovy
jazyk) délat ?2
Ukazat obrdzky rdznych véci, napt. diim,
Skola, pracujici lidé, lidé, ktefi se spolu bavi,
nakupovani, psani, ¢teni, telefonovani,
interakce na socidlni siti atd.
Kde pouzivdte ... (jazyk zemé)?
8 Vzdélavaci Chcete se naucit jiny jazyk? Pouze analyza potieb
cile v dalSich | Ktery?
jazycich Pro tranzitni zemé — pokud mozno, ovéfit
pfedem nékym jinym

22 Jzivatelé tohoto nastroje se mohou podle jazyka a kontextu rozhodnout, kterd z uvedenych moznosti je vhodnéjsi.
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Kritéria hodnoceni

Hodnotici skdla — Ustni interakce v cilovém jazyce

Deskriptory v hodnotici Skdle:

e jsou uvedeny podle stupnice LASLLIAM ve vztahu k otdzkam v rozhovoru vyse (¢ast 0 az 5),

e maji pomoci priradit Uroven LASLLIAM a zaradit tak studenta/studentku na zacatku kurzu co
nejvhodnéji (napt. deskriptor vztahuijici se ke sloupci Uroveri 2 popisuje Ustni kompetenci studenta,

ktery by mél zacit navstévovat kurz na urovni LASLLIAM 3; to znamena, Ze osoba je popsana pomoci

vystupni drovné 2 / vstupni Urovné 3).

Uroven 1

Uroven 2

Uroven 3

Uroven 4

Dokaze splnit pouze
prvni ¢ast rozhovoru a
poskytnout zakladni
osobni informace
pomoci replik, které se
obvykle skladaji z
maximalné jednoho
slova nebo fraze.

Dokaze ¢astecné
dokoncit rozhovor, uvést
nékteré jednoduché
osobni informace a
popsat sebe sama/u
pomoci replik
sestavajicich zpravidla ze
znamych slov, frazi nebo
pamétné osvojenych
ustdlenych slovnich
spojeni.

Dokaze dokoncit
témér cely rozhovor,
uvést osobni
informace a popsat
sebe sama/u pomoci
kratkych
jednoduchych vét a
frazi obsahuijicich
frekventovana slova.

Dokaze dokoncit v podstaté
cely rozhovor, uvést osobni
Udaje a popsat jednoduché
aspekty svého
kazdodenniho Zivota
pomoci jednoduchych vét a
frazi (zfidka s pouZzitim
zakladnich spojovacich
vyraz().

Vezmeéte prosim na védomi, Ze ackoli je dllezZité, aby tazatel rozumél, co ma dotazovany na mysli, neocekava
se spravnost. Hodnoti se srozumitelnost mluveného projevu, pfipadné chyby (napf. gramatické nebo
vyslovnostni) by se nemély hodnotit, pokud nemaiji vliv na porozuméni.
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Suggested outcome

According to LASLLIAM, the outcome related to the part of interaction in the target language allows the
illustrative representation of a first piece of the learners’ profile, as in the diagram below.

The whole puzzle should be completed with the addition of the pieces concerning the other skills (see Tool
2 for the written dimension); teachers and volunteers are invited to highlight the competence, often uneven,
of the learner; in the example below, the learner is placed at LASLLIAM Level 3 in Oral interaction.

Placement assessment

LASLLIAM Communicative

level Language

Activities

2 2

ORAL INTERACTION

LEVEL 4
LEVEL 3
LEVEL 2
LEVEL 1

Users should be aware that in the diagram above, two communicative language activities are missing: Oral
reception and Oral production. As stressed previously, taking into account the sensitive implications of the
welcome phase, the choice of LAMI was to welcome a less “scholastic” approach, avoiding at the very
beginning of the learning process the separate assessment of production (e.g., through a monologue), and
reception (e.g., through audio files). It is also important to highlight that after the initial meetings within the
learning environment, the individual could demonstrate a different LASLLIAM level in Oral reception and/or
production in comparison to the one they were placed in according to the result of the interview.

In addition to the placement in Oral interaction, teachers and volunteers are invited to take notes e.g., by

filling a form with the background information gathered in relation to each learner interviewed (plurilingual
repertoire, work experience, etc.).

14



Tool 2 - Literacy profile and placement (written skills)

Aim: To help users in identifying learners’ profiles during the welcome phase by gathering
relevant data for the planning of the language course. The tool aims to identify learners’:
e literacy profile in a language they know (Part 1 of the assessment) and

e written skills (written reception, production and interaction) in the target language (Part

2 of the assessment).

More specific aims are:

A. toprovide afirst part collecting evidence about the learners’ literacy profile in a language they know.

B. to present a more specific placement-diagnostic second part containing four components with tasks
to assess written skills mirroring LASLLIAM descriptors (from Level 1 to Level 4). The outcome of this
part will help teachers and volunteers to place the learner in the most adequate learning
environment.

C. to collect representative samples of learners’ production/interaction in many different languages in
order to offer to the users explanatory examples of writing at the different LASLLIAM levels.

This tool should be preceded by the administration of Tool 1, which focuses on needs analysis and oral skills.
The use of both tools allows users to identify the learners’ literacy and language proficiency across the
different language skills; learners are likely to perform at different levels of proficiency in different skills (i.e.,
uneven profile). In addition, the aforementioned first part contains questions to be formulated according to
the information collected during the interview.

LASLLIAM scales considered (for the second part of the tool)
The basis of the second part of this tool is the three LASLLIAM Overall scales related to the written dimension:
Written reception, Written production and Written interaction. In the welcome phase, the more general
descriptors are the most adequate because they represent a person’s overall language ability. They are more
generic in comparison to the descriptors of the specific scales, and are thus more suitable for learners that
users haven’t yet met.
On the basis of the above, the following LASLLIAM scales are considered:

e Written reception — Overall scale

e  Written production — Overall scale

e Written interaction — Overall scale

15



First part

Format
The first part has 2 tasks addressing the learners’ ability to read (Task 1) and to write (Task 2) in a language
they know.

Some guidelines
When using the first part of this tool, users are invited:

e to consider that tasks instructions are provided orally in a language that the learner knows and which
is different from the target language; any common oral language can be used and a mediator may be
needed

e toprepare in advance a kit with the materials needed for the administration of the tasks, as described
below.

Task 1 - Reading in a language that the learner knows

[L]

(Users turns in italic) Can you read this?
Showing two words and one short simple sentence on a familiar topic in the learner’s first or second
language.

Materials to be prepared in advance: a sheet with two words and a short simple sentence written in a
language that the learner knows and which is different from the target language.

Task 2 — Writing in a language that learner knows

(Users turns in italic) Can you write XXX?

Giving in the meantime a pen and a blank sheet (lined paper).

It is recommended to substitute the XXX above, according to the information collected during the interview
(see Tool 1); e.g., if the interviewee lives in the host country with their children, users can ask them to write
the name of the children; if they expressed an interest in cooking, users can ask them to write the names of
their favourite dishes; if the interviewee is a music lover, users can ask them to write their favourite song or
music genre, etc.

Materials to be prepared in advance: a pen and a blank sheet (lined paper).
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Assessment criteria

With specific regard to the assessment of Task 2, users are invited to take into account features such as:
ability to hold a pen, pressure on paper, handwriting, writing direction, ability to write on the line, etc.

It doesn’t matter if users don’t understand the meaning of words written.

Outcomes
There are 2 possible outcomes as result of this first part:

1. The learner doesn’t demonstrate any ability to read and/or write in any language presented. In this
case the administration of this tool stops here and the learner is placed as LASLLIAM Level 1 in
entrance with regard to written competences?

2. Thelearner demonstrates some ability to read and/or write in one of the languages presented. In this
case, assessment proceeds to the administration of the second part.

2 For the actual placement in a given course, users are invited to take into account also the outcome of the first tool related to
the oral competences.
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Second part

Format

The second part provides four components (see the table below) structured according to the progression of
difficulty of the tasks across the LASLLIAM scales (from Level 1 to Level 4). Such progression involves different
aspects, such as texts features (vocabulary, length, etc.), task type and assessment techniques (e.g., matching
items should not be used before Level 3; etc.) and layout (character dimension, space lines, etc.2#). The overall
duration related to the administration of all the components is maximum around one hour.

Where possible, it would be better to provide this second part as an individual activity (as per the first part,
with a 1:1 administration). However, as an alternative, users can also use this second part as an activity
involving more learners at the same time who are asked in any case to work alone.

Component no. LASLLIAM level and related Aim: to assess whether
descriptors

1 Level 1 (descriptors for written The learner has reached Level 1 (if not, the
skills at Level 1) learner should be placed at Level 1)

2 Level 2 (descriptors for written | The learner has reached Level 2 (if not, the
skills at Level 2) learner should be placed at Level 2)

3 Level 3 (descriptors for written The learner has reached Level 3 (if not, the
skills at Level 3) learner should be placed at Level 3)

4 Level 4 (descriptors for written | The learner has reached Level 4 (if not, the
skills at Level 4) learner should be placed at Level 4)

As the table shows, each component collects information to determine if the learner’s abilities can be
described by one LASLLIAM level. Specifically:

e Each component assesses one LASLLIAM level; according to the learner’s answers users have two
options:

1. to stop the assessment if the answers do not match the descriptors of the level being
assessed. This means that the learner will be placed at that level, or

2. to continue with the assessment of the next components; this means that the learner’s
abilities are above the level assessed and they will be placed at the level that best meets their
learning needs.

e If the learner’s abilities are above LASLLIAM Level 4, this means that the learner can attend a course
based on CEFR Companion volume scales, most probably above Al. In this case other additional tasks
based on CEFR levels are recommended to continue with the placement assessment to determine
any higher level.

Each component has 3 tasks (one for each scale), always presented in the same order: Written reception,
Written production and Written interaction, which is an integrated task involving both reading and writing.

2 According to different didactic traditions and to the different languages, adaptation can be provided, e.g. by using the CAPITAL
letters, particularly with regard to the components related to LASLLIAM Level 1 and 2.
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Some guidelines

When using the second part of this tool, users are invited:

to highlight to learners that the activity is not a formal exam and that only positive feedback will be
provided to all;

to reassure the learners, by giving instructions such as "you don't have to finish every task, you don't
have to complete all the pages, please stop if the task becomes too difficult for you";

to take into account that all task instructions can be reinforced, where needed, both by using the
target language orally and by gestures; where needed, other different languages can be used orally,
with the aim of allowing a summary of the instructions;

to show appreciation during the activity for the efforts of the learners;

to thank the learners at the end for the work they have done;

to pay attention to graphical aspects related to the layout, as in the examples provided, where the
input is facilitated by using a clear readable font, with adequate character size (e.g. 16 at least for the
first component), and adequate line spacing (e.g. 2 at least for the first component);

to bear in mind that it is usually necessary, as in the tasks' presented here, to adapt the input (e.g.,
in terms of grammar and vocabulary); this entails the partial loss of the requirement of text
authenticity, and accordingly the extent to which priority is to be accorded to preserving the
adequacy of the task also needs to be considered.
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Prvni &ast — Ulohy A (LASLLIAM uroveii 1)

Uloha 1A - &teni s porozuménim

Deskriptor vSeobecné stupnice

.....

Podivejte se na obrazek a podtrhnéte:?>

e Cislo

e slovo namésti2®

25\ zavislosti na vzdélavacim kontextu a jazyce Ize znéni instrukci upravit, napf. mize byt vhodnéjsi nahradit ,podtrhnéte” slovem
,0znacte” nebo ,zakrouzkujte”.

2 Podle jazyka a kontextu lze provést Upravy, napf. slovo ,,ndmésti“ mdze byt vhodnéjsi nahradit slovem ,ulice”.
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Uloha 2A - pisemny projev
Deskriptor vSeobecné stupnice

DokaZe napsat pro néj/ni dilezité slovo pomoci opisu.

Opiste tato 3 slova?’. Podivejte se na pfriklad.

muz

vilak

pes

27 Pti ptekladu této ulohy do rQiznych jazykd stejné jako pti dalsich replikacich této Glohy ve stejném formatu, ale s rdznymi
vstupnimi Udaji, se uZivatelm doporucuje volit pouze kratka znama slova s jednoduchou slabi¢nou strukturou.
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Uloha 3A - pisemnd interakce

Deskriptor vSeobecné stupnice

Umi uvést nékteré zakladni osobni Udaje (napf. své jméno, pohlavi, statni prislusnost) opsanim pfrikladu.

Opiste své jméno z dokladu.?®

Jméno--- 800000000000 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

28 Uzivateldm tohoto nastroje se doporuéuje, aby Glohu ndzorné demonstrovali, tj. aby pfedstirali, Ze z osobniho dokladu (napf.
svého obcanského prikazu) opisuji své jméno na tabuli nebo na papir. Poté by méli studenty vyzvat, aby si pfipravili doklad, v némz
je jejich jméno napsano v cilovém jazyce, a opsali ho podle instrukci v této uloze.

22



Druha &st — Ulohy B (LASLLIAM drovef 2)

Uloha 1B - Cteni s porozuménim
Deskriptor vSeobecné stupnice

Dokaze urcit téma kratkého jednoduchého textu osobniho vyznamu tim, Ze precte drive procvicena slova a
vyuzije vizualni napovédy.

Prectéte si vétu. Spojte vétu a spravny obrazek. Podivejte se na pfriklad.

Dnes je sleva na ovoce.

V lékarné mizete platit kartou.
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Vlak je na nadrazi.

Tady najdete mnoho druh chleba.
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Uloha 2B - pisemny projev
Deskriptor vSeobecné stupnice

DokazZe si sam/sama néco zapsat (napf. slovi¢ka na karticku, aby se mohl ucit slovni zasobu) tak, Ze si
napise jiz procvicena slovicka.

Napiste, co je na obrazku. Podivejte se na priklad.

auta

(O¢ekévany vystup?®: dim / domov)=

(Ocekavany vystup: strom / les / pfiroda / modré
nebe)

(Ocekavany vystup: déti / fotbal / hrat / trava / mic)

29 P¥i vybéru obrazkd se uZivateldm tohoto nastroje doporuduje, aby za ofekdvany vystup povazovali jiz procvi¢end kratkd slova
s jednoduchou, velmi frekventovanou slabi¢nou strukturou.

30 Pfijatelné je kazdé vhodné slovo souvisejici s danym tématem (zaleZi na tom, kde a u koho se student/ka cilovy jazyk udil/a).
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@ Uloha 3B - pisemnd interakce

Deskriptor vSeobecné stupnice

Dokaze vyplnit nékteré osobni Udaje v kratkém jednoduchém formulafi tim, Ze pouZije dfive procvi¢ena
slova.

Prectéte si formular a vyplnte ho.

Formular pro zapis do Skoly
JMENO it s s e
T2 1= 1 [
Adresa .......cocvninnniniiiniinninnnssn s e
Telefon ..

VEK (FOKY) ceeeeereereececcenirenreneennnseceneenennnecnesieseennes
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Tteti &ast — Ulohy C (LASLLIAM drove# 3)

Uloha 1C - ¢teni s porozuménim

Deskriptor vSeobecné skaly

Rozumi kratkym jednoduchym vétam na znamad témata (i v pfipadé, Ze se v nich vyskytne neznamé slovo),
kdyz ¢te slovo po slové a vyuziva vizudlni napovédy.

Pretéte si texty.3! Spojte text a spravny obrazek. Podivejte se na pfiklad.

a

Anna Casto pracuje pozdé v noci. Pracuje jako kucharka v restauraci.

Lemlem rada pracuje s détmi. Pracuje jako ucitelka na zakladni skole.

31 Pro dal3i replikace této ulohy ve stejném formatu, ale s jinymi vstupnimi Udaji se uZivateldm doporuéuje, aby vybirali kratké a
jednoduché texty s nékolika vétami a jednoduchou syntaktickou strukturou.
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Jessica pomaha starym lidem. Pracuje jako zdravotni sestra.

Eva rada ridi. Pracuje jako ridicka autobusu.

28



Uloha 2C - pisemny projev
Deskriptor vSeobecné stupnice

Dokaze napsat zakladni osobni Gdaje (napr. jméno, adresu, narodnost) s pripadnym pouzitim slovniku.

Napiste kratky text o sobé.

Zacnéte takto: ,,Jmenuju se...”

32 Modfre jsou napsany deskriptory ptrevzaté z CEFR Companion volume.
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Uloha 3C - pisemnd interakce

Deskriptor vSeobecné stupnice

Dokaze napsat kratké jednoduché zpravy a reagovat na né pomoci ¢astych slov a ustalenych slovnich frazi.

Odpovézte na zpravu od kamarada/kamaradky.

Ahoj!
V kolik hodin pdjdeme v
sobotu na prochazku? A

kam chces jit?

Zacnéte takto: , Ahoj...”
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Ctvrta &ast — Ulohy D (LASLLIAM uroveii 4)

L[]

Uloha 1D - Cteni s porozuménim

Deskriptor vSeobecné skaly

Dokaze porozumét kratkym jednoduchym textim na kazdodenni témata tak, Ze ¢te vétu po vété a vyuziva
vizualni ndpovédy a znalosti tématu.

Prectéte si text a odpovézte na otazky. Podivejte se na priklad.

PRAHA HLAVNI NADRAZI — INFORMACE PRO CESTUJICI
Prvni vlak do Bratislavy odjizdi v 5 hodin rano. Jizdenka stoji 700 korun. Na nadrazi si midzete koupit jizdenku
v automatu. Pokladna je oteviend 24 hodin denné a nachazi se v blizkosti nastupisté 1.

Ano Ne
Odjizdi vlak do Bratislavy z Prahy hlavniho nadrazi? | X

Je cena za jizdenku 500 korun?

Je pokladna oteviena cely den a celou noc?

PlwinE

Je pokladna daleko od nastupisté 1?

Uloha 2D - pisemny projev

Deskriptor vSeobecné stupnice

DokazZe podat informace o vécech osobniho vyznamu (napf. o tom, co ma a nema rad/a, o roding, o
domacich mazli¢cich) pomoci jednoduchych slov/znakd a zakladnich vyraz(.

Popiste mistnost (pokoj), kde ted' jste.
Zacnéte takto: ,Vidim tady...”
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Uloha 3D - pisemnd interakce

Deskriptor vSeobecné stupnice

Dokaze pomoci jednoduchych vét a ustalenych slovnich spojeni napsat zpravy a odpovédét na né.

Prectéte si e-mail od Liny.

>

Od: Lina (misslina@gmail.com)
Pro: vy

Ahoj!

Dnes mam narozeniny. Chces jit se mnou na obéd?
MuZeme se sejit v 11 hodin pred kavarnou vedle
mého domu.

Méj se! Lina

Napiste Liné odpovéd'. Napiste kratky e-mail. V e-mailu musite:
e podékovat Liné za pozvani,
e napsat, Ze mozna prijdete trochu pozdé,
e zeptatse nalvéc.

Zacnéte takto: ,, Ahoj Lino, ...
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Kritéria hodnoceni

Uzivatellim ndstroje se doporucuje fidit se pro hodnoceni tloh 1B, 1C a 1D ovéfujicich ¢teni s porozuménim
(Casti 2, 3 a 4) témito kritérii: Za kazdou spravnou odpovéd ziska student/ka jeden bod. V pripadé nespravné
nebo chybéjici odpovédi se body neodecitaji. Za kazdou ulohu ovétujici ¢teni s porozuménim lze tedy ziskat
0 aZ 3 body. Pokud student/ka ziska minimalné 2 body, dosahne urovné LASLLIAM odpovidajici Grovni

uvedené u prislusné ulohy.
Pro hodnoceni pisemného projevu a pisemné interakce se doporucuje fidit se nize uvedenou hodnotici

Skalou.

Hodnotici skdla — Pisemnd produkce a pisemnd interakce v cilovém jazyce

Deskriptory v tabulce niZe:

1.
2.

jsou vztaZzeny k vySe uvedenym uloham podle stupnice LASLLIAM,
jsou zaméreny na prirazeni studenta/studentky k urovni LASLLIAM a jeho/jeji nasledné co
nejvhodnéjsi zafazeni do kurzu (napf. nize uvedeny deskriptor vztahujici se ke sloupci Urover 3
popisuje dovednost psani studenta/studentky, ktery/a by mél/a zacit navstévovat kurz na drovni
LASLLIAM 4; to znamen3, Ze student/ka je pomoci vystupni Urovné 3 / vstupni Urovné 4).

Uroveri 1

Uroveri 2

Uroveri 3

Urovetri 4

Dokaze opsat znamé
slovo a napsat své
jméno.

DokaZe ¢astecné
splnit zadané
ulohy, pficemz
uzZiva pamétné
osvojena ustdlend
spojeni a jiz
procvi¢ena kratka
slova.

Dokaze splnit témér
vSechny ukoly,
pficemz uziva
ustalena slovni
spojeni, kratké
jednoduché fraze a
véty obsahuijici

frekventovana slova.

Dokaze splnit v
podstaté vsechny
ukoly, a to pomoci
ustalenych slovnich
spojeni,
jednoduchych frazi a
vét, v nichz obcas
pouZzije béziny
spojovaci vyraz.

Hodnoti se srozumitelnost pisemného vystupu. Pfipadné chyby (napt. gramatické nebo pravopisné) vy se
nemély hodnotit, pokud nemaji vliv na srozumitelnost.
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Suggested outcome

According to LASLLIAM, the final outcome related to the use of the second part of this tool should allow the
illustrative representation of the learners’ profile, as in the diagram below, similar to CEFR Companion
volume Figure 9 and to LASLLIAM Figure 8.

As the result of placement assessment, users are invited to highlight the learner’s competence, often uneven,
with a view to including profile diagrams (as in the example below) in the Language Portfolio of each learner.

Placement assessment

LASLLIAM Communicative
level Language
Activities
® =
WRITTEN RECEPTION WRITTEN PRODUCTION WRITTEN INTERACTION

LEVEL 4
LEVEL 3
LEVEL 2
LEVEL 1

As the diagram shows, the learner is placed on LASLLIAM Level 4 as far as Written reception is concerned,
on LASLLIAM Level 2 as far as Written production is concerned and on LASLLIAM Level 3 regarding Written
interaction. Similar uneven profile results would also be expected on the oral skills.

Usually learners have higher proficiency in receptive skills, but very often it is not the case of LLAT target
learners, who are characterised by their highest skill being related to the oral dimension, especially spoken
interaction.

Considering again the same example above, and — in order to complete the picture — supposing the speaking
skill is at least at LASLLIAM Level 4, the point is how to handle such uneven profile. In other words, in the
case that different course levels are activated within the learning environment, where should users place
the learner, according to his/her uneven profile? Although it is not possible to give a definitive answer, it
could be useful to reflect on the following points, with the premise that users are invited to try to tailor the
tuition as much as possible to the learner’ needs:

e Generally, a focus on the lowest skill(s), could represent a good approach, as the main goal is often
to fill any literacy and linguistic gap(s) that have emerged during the welcome phase.

e However, many other factors could be taken into account by users in making decisions as to where
to place the learner and how to form a class. These factors can be internal, as well as external to the
learner, e.g. age, gender, motivation, character, attitude, logistic constraints, family/work
commitments, etc.
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Aim:

Tool 3 — End-of-course overall assessment

To help users in assessing the learners’ competence in the target language at

LASLLIAM Level 2.

More specific aims are:

A.

to provide an example of an assessment tool designed for a single level of competence (i.e., a
horizontal tool) and for all the skills in the target language.

to present specifications for tasks that can be used for achievement assessment at the end of a
course, here intended as the end of a segment within the ongoing learning process.

to present the outcomes as a motivating profile (often uneven) within the context of an individual’s
needs-driven learning trajectory.

LASLLIAM scales considered

All six LASLLIAM Overall scales related to Level 2, as follows:

e Oral reception — Overall scale

® Oral production — Overall scale

® Oral interaction — Overall scale

e Written reception — Overall scale

e Written production — Overall scale

e Written interaction — Overall scale
Format

The proposed format includes six tasks, one for each Overall scale, for a total duration of around 20 minutes.

In relation to such tasks, specifications are offered, i.e., a description of the characteristics of the task

including what is tested, how it is tested, how it can be marked and how the results can be reported. For

each skill to be measured, a number of attributes have been identified to be taken into account when

developing each task:

Overall scale descriptor (LASLLIAM Level 2)

Task type (multiple choice, matching, gap-filling exercise, extended writing, etc.)
No. of texts and text length (for receptive skills: listening and reading)

No. of items33 within each task (for receptive skills: listening and reading)
Domain (personal, public, educational, occupational)

Scenarios (getting around, shopping, beginning to socialize, etc.)
Communicative function/s (asking, getting information, offering, etc.)

Textual genre (tickets, supermarket signs, advertising materials, etc.)

Time duration of the task

Marking and rating procedures

33 “Each testing point in a test which is given a separate mark or marks. Example: one gap in a cloze test; one multiple-choice
question with three or four options; [...]"” (ALTE, 2011: 83).
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According to the communicative language activities carried out during the course, users are invited to
consider the possibility to focus on LASLLIAM Specific scales as well. This means that teachers and volunteers
can make a selection taking into account the learners’ needs; the result is the development of tasks related
to categories, domains and themes already addressed during the course (see Tool 4).

Some guidelines

The following are some points to bear in mind when using this tool. Users are invited:

to present what is already addressed during the course, and avoid proposing new contents.

to check the test literacy required, in terms of learners’ familiarization with the task types proposed,
as already covered earlier during the course.

to use a language adequately at LASLLIAM Level 2:

o in tasks related to the oral dimension; this means e.g., that the speech must be very slow,
carefully articulated, with long pauses; prosody and pronunciation must be close to the
pronunciation in the geographical area where the learner lives; background noises and other
disturbances must be limited

o in tasks related to the written dimension: this means e.g., that the text’s words must have a
simple syllabic structure.

to consider, as a general rule, that it is almost always necessary to simplify the input (e.g., in terms of
grammar and vocabulary); this entails the partial loss of the essential requirement of text
authenticity, so to what extent the priority is to preserve the adequacy and the sustainability of the
task also needs to be considered to provide a layout adequate at LASLLIAM Level 2: standard and well
readable font, no italics, with a font size not less than 14 and a line spacing not less than 1.5.

to provide an informative report:

o describing uneven profiles that may arise from the administration of this tool

o expressing the representation of such profiles always in an affirmative and positive
formulation, according to the wording "can do X"

o including the outcome proposed at the end of this tool.

Below is a list of proposed tasks specifications. The tables can be used as examples, with a recommendation
to adapt them according to the contents developed during the course in which the tool is used.

36



Overall Oral reception

Overall scale
descriptor

Can pick out isolated pieces of information and frequent social formulas
(e.g., greetings) by recognizing familiar words and expressions in a short
simple speech.

Task type

Multiple choice with three visual options (pictures) and one short spoken
sentence as prompt

No. of texts and text

5 texts (in total around 20 / 25 words)3*

length

No. of items 5 (1 item for each text)

Domain Personal, public, educational
Scenario Starting to socialize, getting around

Communicative
function(s)

Recognizing the situation and getting information

Textual genre

Forecasts, speech (e.g., short weather forecast audio or video — 3 simple
pictures of weather; congratulations for your birthday — 3 pictures of
personal situations)

Task duration

3 minutes

Marking procedures

1 point for each item answered correctly, in total 5 points; no negative
score in case of incorrect answer or answer not given

Overall Written reception

Overall scale

Can identify the topic of a short simple personally relevant text by
reading practised words and using visual clues.

descriptor Can find numerical information (e.g., phone number, price, weight) by
reading practised words, symbols or abbreviations (e.g., €, £, kg, m)
Multiple choice with three options (information about time, place, cost
Task type

or kind of event) and one short written sentence as prompts

No. of texts and text

5 texts (in total around 20/25 words)

length

No. of items 5 (1 item for each text)

Domain Personal, public, educational

Scenario Buying, using the health services, using postal and banking services

Communicative
function(s)

Identifying topics, finding information

Textual genre

Advertising, invitation, short messages (e.g., a short message by a doctor)

Task duration

5 minutes

Marking procedures

1 point for each item answered correctly, in total 5 points; no negative
score in case of incorrect answer or answer not given

34 For concrete examples related to the use/application of the assessment technique, please refer to Tool 4.
35 For concrete examples related to the use/application of the task type, please refer to Tool 2, LASLLIAM level 2, Task 1.



Overall Oral production

Overall scale

Can produce a turn (e.g., giving a simple instruction) by using familiar

descriptor words or phrases.

Task type I\/Ionologue — Giving simple instructions to a friend (e.g., time and place
of appointment)

Domain Personal, public, educational

Scenario Getting around, shopping

Communicative
function(s)

Greeting, giving instructions, describing

Textual genre

Voice message

Task duration

Around one minute

Rating procedures

According to descriptors of a rating scale (see Tool 1)

Overall Oral interaction

Overall scale

Can answer simple questions (e.g., for personally relevant information)

descriptor by using familiar words, phrases or memorized formulaic expressions.
Short questions / cues related to a communicative situation (with

Task type pictures for contextualisation e.g.,, picture of someone buying
something)

Domain Personal, public or educational

Scenario Getting food, shopping

Communicative
function(s)

Responding to a request for information

Textual genre

Voice message

Task’s duration

Around one minute

Rating procedures

According to descriptors of a rating scale (see Tool 1)
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Overall Written production

Overall scale

Can make a note to themselves (e.g., word card for vocabulary learning)

descriptor by writing practised words.
Extended writing elicited by asking to complete flashcards related to

Task type familiar objects, writing a short and practised word with a highly frequent
syllabic structure under 4 pictures3

Domain Personal, public, educational

Scenario Getting food, shopping, school and children

Communicative Describing

function(s)

Textual genre Notes

Task’s duration

3 minutes (no. words: 4)

Rating procedures

According to descriptors of a rating scale (see Tool 2)

Overall Written interaction

Overall scale

Can fill in some personal data in a short simple form by using practised

descriptor words.

Task type Log in with some personal data (around 5 / 6 data)¥
Domain Personal, public, educational

Scenario Personal information

Communicative
function(s)

Giving personal information

Textual genre

Form

Task’s duration

4 minutes

Rating procedures

According to descriptors of a rating scale (see Tool 2)

36 For concrete examples related to the use/application of the task type, please refer to Tool 2, LASLLIAM level 2, Task 2.
37 For concrete examples related to the use/application of the task type, please refer to Tool 2, LASLLIAM level 2, Task 3.
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Suggested outcome

In the perspective adopted by LASLLIAM, the final outcome of achievement assessment should allow the
illustrative representation of the learner’s profile, as in the diagram below, similar to CEFR Companion
volume Figure 9 and to LASLLIAM Figure 8.

Users are invited to highlight the learner’s competence, often uneven, with the aim of inserting diagrams
such as that below in the Language Portfolio of each learner, both as part of the Language Biography and as
documentation within the Language Dossier.

In this latter case in particular, the added value of such representation has to be considered in relation to
the mobility of migrants. In effect, the presence of a common format adopted by different providers can
sustain the mutual recognition of segments within the ongoing learning process which may occur at diverse
places or phases (see LASLLIAM 6.3).

LEARNING GOALS ACHIEVED

LASLLIAM Communicative
level Language
Activities
@ O = @
a -
ORAL ORAL ORAL WRITTEN WRITTEN WRITTEN
RECEPTION | PRODUCTION | INTERACTION RECEPTION PRODUCTION INTERACTION
LEVEL 4
LEVEL 3
LEVEL 2
LEVEL 1

As the diagram illustrates, the learner has achieved LASLLIAM Level 2 for Oral reception and Written
reception skills. This means that they can pick out isolated pieces of information and frequent social formulae
by recognising familiar words and expressions in short simple speech, and can identify the topic of a short
simple personally relevant text by reading practised words and using visual clues; and can find numerical
information (e.g., phone number, price, weight) by reading practised words.

With regard to Oral production and interaction skills, the learner is at LASLLIAM Level 3, in that they can
produce a turn in a familiar context by using short simple sentences and phrases with frequently occurring
words. In addition, they can ask and answer questions about themselves and daily routines using short,
formulaic expressions and relying on gestures to reinforce the information, and can interact in a familiar
context by using short simple sentences and phrases with frequently occurring words.

Finally, the learner meets LASLLIAM Level 1 for Written production and interaction skills, whereby they can
give some basic personal information (e.g., own name, gender, nationality) by copying an example and can
write personally relevant words by copying.
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Tool 4 —End-of-course specific assessment
Written reception

Aim: To help users in assessing the learners’ reading competence at LASLLIAM Level 3.

More specific aims are:

A.

to support assessment for learning at the end of a course (also possibly to reflect on progress at
particular points/stages in the learning process), here intended as the end of a segment within the
ongoing learning process.

to highlight the horizontal progress of the learners at a particular level, by focusing on one specific
skill and taking into account all the categories related to such a skill; this means that all five kinds of
reading, also proposed in the CEFR Companion volume, are considered (see LASLLIAM 6.1.3).

to provide examples of different task types across the four domains.

to offer examples of adequate input in terms of language and layout, as well as appropriateness of
contents (see Introduction).

to show how it is possible to refer to the examples of language use in the different domains, as
embedded in LASLLIAM Specific scales.

to present the outcomes as a motivating profile (often uneven) within the context of an individual’s
needs-driven learning trajectory.

LASLLIAM scales considered

All the LASLLIAM Specific scales related to Written reception are considered, as follows:

Reading correspondence — Specific scale
Reading for orientation — Specific scale
Reading for information — Specific scale
Reading instructions — Specific scale
Reading as a leisure activity — Specific scale

Format

The tool offers five different tasks based on LASLLIAM Level 3, including a template with the task’s
specifications (see Tool 3). One task for each of the considered Specific scales is provided, covering all four

domains.

Taking into account the target level, the tasks are a mixture of text-based items and text + picture items.

41



Some guidelines

The following are some points to bear in mind when using this tool. Users are invited:

to give feedback to the learners in the form of a document with a simple description of the scale in
their first language and in the target language, which they can add to their Portfolio. When collecting
the documents from different levels and domains, these will add up to an individual and therefore
most probably uneven profile. This can be done also for skills of listening, writing and speaking.

to follow the examples of this tool for the development of new tasks, bearing in mind that:

o categories, domains, themes, communicative situations and vocabulary addressed by the

tasks:
= ingeneral, should always be appropriate in relation to the context and to the country
where the learning takes place;
= in particular, should always reflect the contents of the course. It is important to
highlight that every assessment tool based on LASLLIAM is intended as part of the
learning process, according to a continuous assessment approach.

o the task types (including instruction) should always reflect those already presented during
the course, in order to sustain the test literacy (see Tool 3).

o for every new task type a sample item should be provided to show learners how to respond
(e.g., marking, drawing a line).

o normally, as in the wording of the tasks presented here, it is necessary to adapt the input
(e.g. in terms of grammar and vocabulary); this entails the partial loss of the essential
requirement of text authenticity, and accordingly it is necessary to consider to what extent
the priority is to preserve the adequacy and the sustainability of the task.
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Task type 1 — Occupational domain

Scale for Reading correspondence

3

Can understand from
a letter, card or email
the event to which
he/she is being invited
and the information
given about day, time
and location. 38

Can recognise times
and places in very
simple notes and text
messages from friends
or colleagues, for
example ‘Back at 4
o’clock’ or ‘In the
meeting room’,
provided there are no
abbreviations.

Personal

e.g., invitation to
birthday party,
wedding party or
burial (‘The burial is
on April 21 at 11:00’)

e.g., simple notes
and text messages
from a friend (‘See
you at ten’ or ‘l am
on the way’)

Public

e.g., invitation to
a medical
consultation or
administrative
service

e.g., simple notes
from
administration
(‘Please register
at the service
counter’)

Occupational

e.g., invitation to a
team meeting or
company outing

e.g., simple notes
and text messages
from colleague (‘I
am in room 24’ or
‘lunch at 13.00?’)

Educational

e.g., invitation to a joint
presentation or school
activity of children; as a
possible classroom
simulation

e.g., simple notes and
text messages from
teachers and peers
(‘Study p.20 for
Tuesday’ or ‘I'll bring
your book next week’)

Template for task type 1

Reading correspondence

Specific scale

Can recognise times and places in very simple notes and text messages

descriptor(s) from friends or colleagues, for example ‘Back at 4 o’clock’ or ‘In the
meeting room’, provided there are no abbreviations.
Task type Multiple-choice with three options and one prompt

No. of texts
and text length

3 texts (in total 30-35 words)

No. of items 3 (1 item for each text)

Domain Occupational

Scenario Communicating at the place of work
Communicative Recognising information

function(s)

Textual genre

Short message

Task duration

5 minutes

Marking procedures

1 point for each item answered correctly, in total 3 points; no negative
score in case of incorrect answer or answer not given

38 |n blue the descriptors taken from CEFR Companion volume.
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. Prectéte si text a vyberte spravnou odpovéd. Podivejte se na priklad.

1) Lucie piSe SMS kolegovi:

Lucie piSe, Ze:
X a) pfijede za pul hodiny
b) auto nejede

c) jede autobusem

2) Vzkaz v préci:

Kdy se vrati Tomas do prace?
a) ve 12:00
b) ve 13:00
c) ve 14:00

Autobus ma zpoZzdéni. Jedu
autem. Prijedu za 30 minut.

Lucie

Uvidime se odpoledne.

Tomas

Budu zpatky ve dvé hodiny.
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3) SMS od kolegyné:

MuazeS prosim koupit vodu? V kancelafi neni
Co udélate?
a ja mam ted schlzku.
a) Budete pit.
Diky! &

b) Pljdete do obchodu.

c) Phjdete na schlizku.

Y Prosim zavolej Tiné.
4) Vzkaz na vasem stole: J

Chce s tebou mluvit.

Co udélate?
a) Zatelefonujete Tiné.
b) Pljdete k Tiné do kancelare.

c) Napisete Tiné e-mail.

Kli¢
2)c
3)b
4) a
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Task type 2 — Public domain

Can understand
simple everyday signs
such as ‘Parking’,
‘Station’, ‘Dining
room’, ‘No smoking’,
etc.

Can find information
about places, times
and prices on posters,
flyers and notices.

Template task type 2

Scale for Reading for orientation

Personal Public Occupational Educational
e.g., on food or medicine ' e.g., warning or e.g., warning signs  e.g., warning signs or
package (due date; ‘take  traffic signs or directions directions (‘No mobile

with water’) (“Caution: wet (‘High voltage’, phones’, school

floor’, ‘One ‘Emergency exit’) office’)

way’)
e.g., in alphabetically e.g., in sale e.g., in work e.g., lessons in
organized personal information; on  schedule; main timetable; pricelist of
directories; date and posters on open items in job cafeteria; notice on

time in TV-guide; place, days, vacancy (e.g., costs of after-school
time and date of private programmes or  working days) child care
event events at

library, cinema
or community
centre

Reading for orientation

Specific scale
descriptor(s)

Can understand simple everyday signs such as ‘Parking’, ‘Station’, ‘Dining
room’, ‘No smoking’, etc.

Task type

Matching

No. of texts
and text length

4 text prompts (in total 20-25 words)

No. of items 4 (5 signs and 4 text prompts)
Domain Public
Scenario Getting around

Communicative
function(s)

Understanding simple public signs

Textual genre

Illustrations and ads

Task duration

3 minutes

Marking procedures

1 point for each item answered correctly, in total 4 points; no negative score
in case of incorrect answer or answer not given
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‘ Spojte informaci a obrazek. Podivejte se na priklad. Jeden obrazek nebudete

potrebovat.

Cekarna. Posadte se.

Restaurace ma otevreno.

Zakaz jizdy na kole.

Pozor, pes!

Zakaz koureni.
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Task type 3 — Personal domain

Scale for Reading for information

3 Canunderstand the
simplest informational

material that consists of

familiar words and

pictures, such as a fast-

food restaurant menu

illustrated with photos
or an illustrated story

formulated in very

simple, everyday words.

Template task type 3

friend about an

Public

e.g., information
box of community
centre; service
menu of laundry,
car wash or food
delivery

Educational

e.g., information
about an upcoming
school event; as a
classroom simulation

Personal
e.g., posting of a

Occupational

e.g., catalogue with
merchandise (‘Buy
upcoming one, get one for free’)
wedding party

Reading for information

Specific scale
descriptor(s)

Can understand the simplest informational material that consists of familiar
words and pictures, such as a fast-food restaurant menu illustrated with
photos or an illustrated story formulated in very simple, everyday words.

Task type

Multiple-choice with three visual options (pictures) and one text prompt

No. of texts
and text length

1 (8-10 words)

No. of items 1
Domain Personal
Scenario Getting food, beginning to use the media, buying

Communicative
function(s)

Getting information

Textual genre

Message on a social media account (Instagram, Facebook) with a photo

Task’s duration

2 minutes

Marking procedures

1 point for each item answered correctly, in total 1 point; no negative score
in case of incorrect answer or answer not given
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Prectéte si text na mobilu. Spojte text se spravnym obrazkem.
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Task type 4 — Educational domain

Scale for Reading instructions
Personal

Public

Occupational

Educational

3 Canunderstand very
short, simple,
instructions used in
familiar, everyday
contexts such as ‘No
parking’, ‘No food or
drink’, etc., especially
if there are
illustrations.

Can understand
personally relevant
simple directions
presented in visual
format with frequent
words and practised
phrases.

Template task type 4

e.g., safety
instructions on
cleaning products;

directions to a
friend’s house

e.g., safety and
politeness instructions
in parks and public

e.g., safety and
health instructions
(‘Wear gloves’;

e.g., familiar
textbook (or online)
instructions

basic personalised spaces (‘Swim in safe ‘Keep locked all the = (‘Answer the
instructions on area only’; ‘No time’) questions’; ‘Fill in
medicine garbage, please’) the blanks’);
instructions about
child’s lunch box
e.g., route e.g., route directions e.g., route e.g., route

directions to book
store or office

directions to
cafeteria or parking
place

in hospital or railway
station

Reading instructions

Specific scale
descriptor(s)

Can understand very short, simple, instructions used in familiar, everyday
contexts such as ‘No parking’, ‘No food or drink’, etc., especially if there
are illustrations.

Task type Multiple choice with three visual options (pictures) and one text prompt
No. of texts 1 text (30-35 words)

and text length

No. of items 1

Domain Educational

Scenario School and children

Communicative
function(s)

Understanding instructions

Textual genre

Short letter from a school / kindergarten

Task duration

5 minutes

Marking procedures

1 point each item answered correctly, in total 1 point; no negative score
in case of incorrect answer or answer not given
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Prectéte si zpravu od pani ucitelky Marie. Odpovézte na otazku a podtrhnéte
Cislo spravného obrazku.

VaZeni rodice,
zitra je Den knihy, po obédé pojedeme s détmi do knihovny.

Prosim dejte détem 50 korun na autobus. Dékuiji.

Marie, ucitelka

Co musi déti prinést zitra do skoly?

1 2 3

Kli¢
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Task type 5 — Personal domain

Can understand
short, illustrated
narratives on
contextualized
topics that are
written in
orthographically
simple words.

Template task type 5

Scale for Reading as a leisure activity
Personal

e.g., short narrative
about an event
(sports, wedding,
concert)

Public
Not applicable

Educational

e.g., short photo story
produced by classmates or
children’s teacher

Occupational
Not applicable

Reading as a leisure activity

Specific scale
descriptor(s)

Can understand short, illustrated narratives on contextualized topics that
are written in orthographically simple words.

Task type

Putting six pictures in the right order and matching short descriptions to
each picture

No. of texts
and text length

6 text prompts (35-40 words)

No. of items

5+ 1 sample item

Domain Personal

Scenario Living in the new country
Communicative Understanding narratives
function(s)

Textual genre

Picture story

Task duration

7 minutes

Marking procedures

1 point each item answered correctly, in total 5 points; no negative score
in case of incorrect answer or answer not given
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Podivejte se dole na fotografie z Davidova fotoalba. Ke kazdé fotografii piSe David kratky

text. Piectéte si texty 1-6. Ke kazdé fotografii napiste spravné &islo véty. Cislo 1 je priklad.

. Duben 2015, hned po pfijezdu: prochazka centrem mésta.
. Nékolik mésicli v nové zemi: u¢im se ve skole novy jazyk.

. Jaro 2016: ve mésté na novém kole.

1

2

3

4. Po 3 letech mam praci v nemocnici! ©

5. Léto 2019 — na Dasinu party prislo hodné lidi!
6

. MUj novy byt, kde od roku 2020 bydlim.

Kli¢:4-6-2-5-1-3
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Suggested outcome

According to LASLLIAM, the final outcome of achievement assessment should allow the illustrative
representation of the learners’ profile, as in the diagram below, similar to CEFR Companion volume Figure
9 and to LASLLIAM Figure 8.

Users are invited to highlight the learner’s competence, often uneven, with the aim of inserting diagrams

similar to the one below in the Language Portfolio of each learner.

LEARNING GOALS ACHIEVED
Communicative Language Activities
LASLLIAM 'an)
level ‘
Written reception
READING READING FOR READING FOR READING READING AS A
CORRESPONDENCE | ORIENTATION INFORMATION INSTRUCTIONS LEISURE
ACTIVITY

LEVEL 4
LEVEL 3
LEVEL 2
LEVEL 1

The diagram presents an example of a learner’s evolving competence, showing an uneven profile across
the different reading skills; it means that according to the five categories of Written reception the learner
achieves LASLLIAM Level 3 for Reading correspondence, Reading for orientation and Reading for
information. With regard to Reading instructions and Reading as a leisure activity they achieve Level 2.
More detailed feedback to the learner can include another diagram, e.g., referring to the different
competence levels across the four domains, as another outcome of the administration of this tool (for an
example see LASLLIAM Figure 9).
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Appendix A — Tool 2 (second part): version for the learner
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Ulohy A
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Uloha 1A

Podivejte se na obrazek a podtrhnéte:
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Uloha 2A

Opiste tato 3 slova. Podivejte se na pfiklad.

vilak

pes




Uloha 3A

Opiste své jméno z dokladu.
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Ulohy B

Uloha 1B

Prectéte si vétu. Spojte vétu a spravny obrazek. Podivejte se na priklad.

Dnes je sleva na ovoce.

V lékarné mizete platit kartou.
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Vlak je na nadrazi.

Tady najdete mnoho druh chleba.
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Uloha 2B

Napiste, co je na obrazku. Podivejte se na priklad.

auta

W
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@ Uloha 3B

Prectéte si formular a vyplite ho.

Formular pro zapis do Skoly

T 1=1 1 T
1Y [ =X T T
B =1 =] o ] o TR

VEK (FOKY) ceeeerreereeiecieniienreneennnsceenennenanncsesieseennes
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Ulohy C

Uloha 1C

Prectéte si texty. Spojte text a spravny obrazek. Podivejte se na priklad.

7

Anna casto pracuje pozdé v noci. Pracuje jako kucharka v restauraci.

Lemlem rada pracuje s détmi. Pracuje jako ucitelka na zakladni skole.
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Jessica pomaha starym lidem. Pracuje jako zdravotni sestra.

Eva rada ridi. Pracuje jako ridicka autobusu.
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Uloha 2C

Napiste kratky text o sobé.

Zacnéte takto: ,,Jmenuju se...”

65



Uloha 3C

Odpovézte na zpravu od kamarada/kamaradky.

Ahoj!
V kolik hodin pdjdeme v
sobotu na prochazku? A

kam chces jit?

Zacnéte takto: , Ahoj...”
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Ulohy D

Uloha 1D

Prectéte si text a odpovézte na otazky. Podivejte se na priklad.

PRAHA HLAVNI NADRAZI — INFORMACE PRO CESTUJICI
Prvni vlak do Bratislavy odjizdi v 5 hodin rano. Jizdenka stoji 700 korun. Na nadrazi si mizete koupit jizdenku
v automatu. Pokladna je oteviend 24 hodin denné a nachdzi se v blizkosti ndstupisté 1.

Ano Ne
Odjizdi vlak do Bratislavy z Prahy hlavniho nadrazi? | X

Je cena za jizdenku 500 korun?

Je pokladna otevrena cely den a celou noc?

PlwinNE

Je pokladna daleko od nastupisté 1?

Uloha 2D

Popiste mistnost (pokoj), kde ted' jste.

Zacnéte takto: ,Vidim tady...”
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Uloha 3D

Prectéte si e-mail od Liny.

,/.

Od: Lina (misslina@gmail.com)
Pro: vy

Ahoj!

Dnes mam narozeniny. Chces jit se mnou na obéd?
MuzZeme se sejit v 11 hodin pred kavarnou vedle
mého domu.

Méj se! Lina

Napiste Liné odpovéd’. Napiste kratky e-mail. V e-mailu musite:
e podékovat Liné za pozvani,
e napsat, Ze mozna prijdete trochu pozdé,
e zeptatse nalvéc.

Zacnéte takto: ,Ahoj Lino, ...”
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Appendix B — Tool 4: version for the learner
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’ Prectéte si text a vyberte spravnou odpovéd. Podivejte se na priklad.

1) Lucie piSe SMS kolegovi:

Lucie pisSe, Ze:
X a) prijede za pal hodiny
b) auto nejede

c) jede autobusem

2) Vzkaz v préci:

Kdy se vrati Tomas do prace?
a) ve 12:00
b) ve 13:00
c) ve 14:00

Autobus ma zpoZdéni. Jedu
autem. Pfijedu za 30 minut.

Lucie

Uvidime se odpoledne.

Tomas

Budu zpatky ve dvé hodiny.
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3) SMS od kolegyné:

MuazeS prosim koupit vodu? V kancelafi neni
Co udélate?
a ja mam ted schlzku.
a) Budete pit.
Diky! &

b) Pljdete do obchodu.

c) Phjdete na schlzku.

y Prosim zavolej Tiné.
4) Vzkaz na vasem stole: J

Chce s tebou mluvit.

Co udélate?
a) Zatelefonujete Tiné.
b) Pljdete k Tiné do kancelare.

c) Napisete Tiné e-mail.

71



‘ Spojte informaci a obrazek. Podivejte se na priklad. Jeden obrazek nebudete

potiebovat.

Cekarna. Posadte se.

Restaurace ma otevreno.

Zakaz jizdy na kole.

®)
&)

Pozor, pes!

Zakaz koureni.

=)o
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Prectéte si text na mobilu. Spojte text se spravnym obrazkem.
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Prectéte si zpravu od pani ucitelky Marie. Odpovézte na otazku a podtrhnéte
Cislo spravného obrazku.

VaZeni rodice,
zitra je Den knihy, po obédé pojedeme s détmi do knihovny.

Prosim dejte détem 50 korun na autobus. Dékuiji.

Marie, ucitelka

Co musi déti prinést zitra do Skoly?

1 2 3
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Podivejte se dole na fotografie z Davidova fotoalba. Ke kazdé fotografii piSe David kratky

text. Piectéte si texty 1-6. Ke kazdé fotografii napiste spravné &islo véty. Cislo 1 je priklad.

Duben 2015, hned po pfijezdu: prochazka centrem mésta.
. Nékolik mésicli v nové zemi: u¢im se ve skole novy jazyk.

. Jaro 2016: ve mésté na novém kole.

1.

2

3

4. Po 3 letech mam praci v nemocnici! ©

5. Léto 2019 — na Dasinu party prislo hodné lidi!
6

. MUj novy byt, kde od roku 2020 bydlim.
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