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Preface

The Common European Framework of Reference for Languages (CEFR) was first published in 2001.

Its common reference levels and illustrative scales were welcomed, especially by language testing agencies,
but soon language education specialists and stakeholders began to ask questions like “How do we know your
B1 is the same as our B1?” This prompted calls for the Council of Europe to set up a system of validation that
would confirm the alignment of language tests with one or more levels of the CEFR. Such a system, however,
lay beyond the remit of the Council of Europe, which instead published two guides, one for aligning language
tests with the CEFR! and the other for developing tests with reference to the CEFR.2

A project to update the CEFR’s illustrative scales was launched in 2013. A provisional version of the

CEFR Companion Volume (CEFR CV) appeared in 2017 and the definitive version in 2020. An EALTA Symposium
held in Dublin in January 2018 and an EALTA-UKALTA Symposium hosted by the British Council in London in
February 2020 both identified the need for a new handbook to support alignment with the greatly expanded

descriptive scheme of the CEFR CV. In undertaking to produce the handbook, the steering group (which
emerged from the February 2020 event) recognized that alignment applies not only to language tests but

to policy, curriculum guidelines, curricula, syllabuses, textbooks and other teaching/learning resources.

The group also decided that the handbook should serve to inform policy makers, teacher educators, teachers
and other language education stakeholders, as well as supporting the more or less technical processes on
which alignment depends. The handbook also aims to help users to navigate the wide range of CEFR-related
reference documents now available.

This handbook has been prepared with two audiences in mind, each of which comprises a number of
specialized subgroups, as shown below. The bulleted lists are not intended to be exhaustive.

AUDIENCE 1 AUDIENCE 2

Those wishing to undertake a practical or Other stakeholders in education or in society at
applied CEFR alignment exercise in a large who are primarily concerned with policy
particular context and for a particular purpose matters and decision-making relating to
(e.g. to be able to make or evaluate a claim language education more generally (e.g. to
concerning CEFR alignment). evaluate the claims made by textbook or test
publishers regarding CEFR level).

This includes:

= in-service teachers This includes:

=  materials developers = administrators

= gyllabus designers = curriculum developers

= pre-service teachers = education ministry personnel

= test producers = employers

= textbook writers. *  managers

»=  policymakers
»=  publishers
= teacher trainers/educators.

1 Relating Language Examinations to the ‘Common European Framework of Reference for Languages: Learning, Teaching,
Assessment’ (CEFR). A Manual, Strasbourg: Council of Europe, revised version, 2009.

2 Manual for Language Test Development and Examining, Strasbourg: Council of Europe, 2011.
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Chapters 1 and 2 of the handbook have been written to be broadly accessible and directly relevant to both

audiences. They provide an essential introduction to the CEFR and the CEFR alighment process, including

essential familiarization. Chapters 3 to 6 offer both general and detailed guidance on the successive steps

in an alignment process together with information on available tools and approaches to reporting on the

activities undertaken.

This handbook was developed as follows. First, the steering group agreed on its scope, drafted Chapters 1

and 2, and sent them to selected language education professionals for critical feedback. Next, specialists

with extensive experience of working with the CEFR were invited to draft Chapters 3 to 6. After that,

David Little edited the draft handbook, which was circulated to the specialists who had provided feedback

on the first drafts of Chapters 1 and 2. Finally, the handbook was revised to take account of their comments

and suggestions.

Steering group

Neus Figueras, European Association for
Language Testing and Assessment (EALTA)
David Little, Trinity College Dublin

Barry O’Sullivan, British Council

Nick Saville, Association of Language Testers in
Europe (ALTE)
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CH

APTER 1: THE CEFR

THE COUNCIL OF EUROPE, THE COMMON EUROPEAN FRAMEWORK OF
REFERENCE FOR LANGUAGES (CEFR), AND ALIGNMENT WITH THE CEFR

Chapter 1 introduces the background to the Common European Framework of Reference
for Languages (CEFR) and explains how it can be used for alignment purposes in second
language education. This chapter addresses the following questions:

1.1
1.2
1.3

1.4

15
1.6

1.7

By the end

What is the Council of Europe?
What is the Common European Framework of Reference for Languages (CEFR)?
What is CEFR alignment and why is it useful?

Why is it important to align the different components of a learning system
with one another?

What is involved in CEFR alignment?
What resources are available to support CEFR alignment?

What guidance does the handbook provide?

of this chapter, you should have a clear idea of:
the Council of Europe and its educational goals
the purpose and content of the CEFR
why CEFR alignment might be relevant and useful in your context
why/how you might wish to undertake a CEFR alignment exercise in your context.




1.1 What is the Council of Europe?

The Council of Europe was founded in 1949 to promote and defend human rights, democracy and the rule of
law; its headquarters are in Strasbourg, France. Today it comprises 46 member states stretching from Iceland

in the west to Azerbaijan in the east. (The Council of Europe should not be confused with the European Council,
which is the committee of heads of state and government of the European Union. All member states of the
European Union are also members of the Council of Europe.)

The Council of Europe’s key instruments are: The European Convention on Human Rights (1950), The European

Cultural Convention (1954) and The European Social Charter (1961, revised version 1996).
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Figure 1.1: Council of Europe member states

Informed by its human rights and legal standards, the Council of Europe’s education programmes aim to
enhance the democratic competences of citizens, promote respect for human dignity and diversity, and
combat discrimination.

Since the 1970s the Council of Europe has promoted the learning and teaching of languages for
communication in order to:

1. preserve and encourage citizens to value Europe’s linguistic and cultural diversity

2. facilitate international communication and exchange.
The Council of Europe’s concept of plurilingual and intercultural education explicitly associates language

teaching and learning with the Council’s foundational values and political goals, especially social integration,
respect for diversity, and intercultural dialogue.
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1.2 What is the Common European Framework of
Reference for Languages (CEFR)?

First published in 2001, the CEFR was developed to facilitate critical reflection on the various dimensions
of language education — curricula, syllabuses, textbooks and examinations —and to promote common

understanding across the education systems of Council of Europe member states.

The central component of the 2001 CEFR is a detailed taxonomic description of language proficiency in
terms of language use, which it divides into four modes:

= Reception (listening and reading)

= Production (speaking and writing)

= Interaction (spoken and written)

=  Mediation (i.e. facilitating communication between individuals or groups who for whatever reason

cannot communicate directly).

The CEFR’s non-language-specific descriptive scheme has two complementary dimensions:

(1) the communicative tasks that the language user/learner may need to perform; and (2) the competences
on which successful task performance depends. Both dimensions include illustrative scales that use “can do”
statements to describe proficiency at six levels: Al and A2 (basic user), B1 and B2 (independent user),

C1 and C2 (proficient user).

In keeping with the Council of Europe’s concern for the rights and responsibilities of the individual citizen, the
CEFR views the language user/learner as a social agent: a member of society who has tasks (not exclusively
language-related) to perform in a given set of circumstances, in a specific environment and within a particular
field of action.

Published by the Council of Europe in 2020, the definitive version of the CEFR Companion Volume updates and
extends the illustrative descriptors. It adds new descriptors to the 2001 scales; introduces a handful of new
scales and a new pre-Al level; adds scales for plurilingual and pluricultural competences; offers an extended
definition of mediation for which it provides 24 illustrative scales; replaces the 2001 phonology scale by three
new scales; and formulates descriptors so that they are gender-neutral and modality-inclusive (and thus refer
to signed as well as spoken languages).

Throughout this handbook, general references to the CEFR should be understood as embracing the 2001 and
2020 documents.



1.3 What is CEFR alignment and why is it useful?

The CEFR offers a comprehensive, coherent and transparent description of language proficiency in terms of
language use. With the help of the CEFR’s common reference levels and illustrative scales, this description can
be used to:

= develop curricula and syllabuses, textbooks and other teaching/learning materials, tests and
other forms of assessment

= demonstrate alignment between two or more of these aspects of language education

= show that an existing curriculum, syllabus, textbook, test or other form of assessment is aligned
with relevant parts of the CEFR’s descriptive scheme and one or more of its proficiency levels

= compare curricula and syllabuses, textbooks and other teaching/learning materials, tests and
other forms of assessment.

Since its publication in 2001, educational authorities, agencies and institutions have recognized certain
advantages in claiming alignment with the CEFR for different aspects of their educational system.
Perceived advantages include:

= achieving systemic coherence and transparency
=  establishing a basis for principled comparison
= monitoring for purposes of quality assurance.

CEFR alignment promotes shared understanding and coherence among aspects of an education system,
facilitates comparison between them, and supports quality improvement. For these reasons, it is likely to be
of interest to:

= agencies charged with the development of national/regional curricula and syllabuses

= agencies charged with the development and administration of national/regional language exams
and other forms of assessment

= autonomous educational institutions, especially universities and private language schools

= educators who have to develop their own teaching materials and/or assessments

= language teacher educators

= language teachers working in a context that is partly/wholly shaped by reference to the CEFR
and CEFR CV

= national and international language testing agencies

= national and regional ministries of education

= professional associations concerned with quality assurance and quality improvement in
language education

= textbook authors and publishers.

For those who are unfamiliar with the work of the Council of Europe and/or with the CEFR, it is important to
point out that alignment with CEFR levels is not considered to be mandatory or obligatory. The CEFR should
always be regarded as a resource for consultation rather than a package for implementation.



1.4 Why is it important to align the different components
of a learning system with one another?

O’Sullivan (2020) argues that the success of any learning system depends on the close alignment of elements
that have traditionally been regarded as independent of one another: curriculum, teaching/learning materials,

teaching approaches, teacher training, and assessment. Although these elements impact significantly on one
another and on learning, curriculum developers, materials developers, teacher trainers and assessment
specialists mostly work independently of one another. The need to consider these elements from a single
unified perspective forms the basis of O’Sullivan’s (2020) concept of the Comprehensive Learning System (CLS).

Figure 1.2 highlights the three core elements of the CLS:
1. Curriculum —informal as well as formal
2. Delivery —includes teacher selection, teacher training, accreditation, professional development
and leadership; teaching and learning materials; the physical environment in which the delivery
takes place
3. Assessment —includes developmental assessment (diagnostic, aspects of progress, formative, etc.)
and judgmental assessment (placement, aspects of progress, achievement, proficiency, etc.)

CURRICULUM

DELIVERY ASSESSMENT

Figure 1.2: O'Sullivan’s Comprehensive Learning System (CLS)

If one of these elements is in any way disconnected from the others, then the sytem is under threat. Here are
some examples of how one or more elements may be disconnected:

Example 1: A new or revised curriculum is introduced but adequate training for teachers is not provided.
It is thus very likely that teachers will not deliver the curriculum in the expected way, in which
case the benefits intended by the change in curriculum will not be realized.

Example 2: The assessment does not fit with the requirements of the curriculum (e.g., a curriculum is
focused on all four skills but the assessment is a multiple-choice grammar and reading test;
or the curriculum is based on the needs of a particular educational context, whereas the
assessment is not).
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Example 3: The textbooks and materials used in the classroom do not reflect the needs of the curriculum
(e.g., the curriculum calls for a communicative approach, but the materials follow a grammar-
based approach; or the curriculum is designed for a particular educational context, whereas the
materials are not).

Example 4: The curriculum, teacher training and assessment are all well aligned. However, the physical
structure of the classroom makes effective delivery difficult or impossible (e.g., rigid furniture
obstructs pair or group activities).

So, if a major change is to be introduced into a learning system, it should be clear from the above that all
elements need to be considered. For example, if a new or revised curriculum is introduced, teachers will

be provided with adequate training so that they will deliver the curriculum in the expected way while the
tests will also be updated or re-written to meet the revised educational demands.

Before setting out to establish a link between a curriculum, an element of the delivery system or a test, it is
important to remember that while it may be useful (and appropriate) to argue that what you are focused on
may be linked to the CEFR in ways that support your claim, this does not mean that it is appropriate for use
within a particular learning context. For example, a coursebook at B1 developed for use in a regional Spanish
school system will not necessarily work for an equivalent system in Malaysia or India. It is not enough to argue
that since both are focused on CEFR level B1, the coursebook will be appropriate in both contexts.

1.5 Whatis involved in CEFR alignment?

Undertaking a CEFR alignment exercise involves one of two processes:

PROCESS 1 PROCESS 2

Collecting evidence and developing Developing and documenting
an argument to show that an existing a new resource, e.g. a curriculum,

resource, e.g. a curriculum, a textbook or a language test,
a textbook or alanguage test, on the basis of the CEFR criteria.
fulfils criteria derived from the CEFR.

Process 1 and Process 2 both involve a series of well-established and largely sequential steps, or sets of
procedures, as shown in Figure 1.3.

The first step in the alignment process is FAMILIARIZATION (explained more fully in Chapter 2).

% This is an essential stage at the outset of any alignment exercise. Experience from previous
alignment studies has shown that in a reduced format it can also be a very useful, and sometimes
necessary, preliminary activity for the other stages, e.g. standardization. For example, it can
provide a useful opportunity for refreshing or for refocusing on specific elements relevant to the
context for the alignment project.
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FAMILIARIZATION STANDARD SETTING
Ensuring that all participants Determining valid cut scores
in the alignment process or decision judgments for
have a sufficient knowledge assessment purposes

of the CEFR, its levels and

descriptors

SPECIFICATION VALIDATION
Describing/profiling the Collecting and presenting
content of a language appropriate evidence in
syllabus/textbook/test in support of alignment claims
relation to the categories of

the CEFR

STANDARDIZATION
Ensuring, through training, a
common understanding of
the CEFR levels and the
accurate benchmarking of
local performance samples to
relevant CEFR levels

Figure 1.3: Steps in the alignment process

Id—l The next steps are SPECIFICATION and STANDARDIZATION (Chapters 3 and
4) which are required for CEFR alignment projects in most, if not all, contexts
| 2 of use.

For those involved in all aspects of establishing an empirically based link between a

! m } curriculum, a set of materials (e.g. textbook or online course), or an assessment or test,
STANDARD SETTING procedures (Chapter 5) are a key requirement. For some of these
contexts, the degree of standard setting activity required is likely to be less than we might

expect for a test. The specific use of a test determines the choice and appropriateness of
standard setting procedures.

VALIDATION (Chapter 6) is best understood as the continuous process of quality
monitoring in order to gather the validity evidence to support any claims of CEFR

/2

E alignment. Like Familiarization, Validation is to some degree relevant to all the other
steps in the alignment process — by demonstrating that all stages have been followed in

an appropriate way, we establish evidence of the validity of subsequent claims of a link
to the CEFR.

The CEFR Alignment Handbook Page 14



1.6 What resources are available to support
CEFR alignment?

The CEFR 2001 and the Companion Volume (CV) 2020 constitute a single resource to refer to when undertaking

the CEFR alignment process. Here, for easy reference, is a brief outline of what each document contains:

CEFR 2001

The Council of Europe’s language
education policy (Chapter 1)

The rationale for the action-oriented
approach (Chapter 2)

The Common Reference Levels
(Chapter 3)

Communicative language activities
but ignore the illustrative scales
(Chapter 4)

The user/learner's competences but
ignore the illustrative scales
(Chapter 5)

Language learning and teaching
(Chapter 6)

Tasks and their role in language
learning (Chapter 7)

Linguistic diversification and the
curriculum (Chapter 8)

Assessment (Chapter 9)

CV 2020

Key aspects of the CEFR for teaching
and learning

Updated CEFR illustrative descriptive
scales including:

additions to 2001 scales

new scales for reception,
production and interaction

new scales for phonology
scales for mediation
scales for signing competences

scales for plurilingual/pluricultural
competences

Communicative language activities
and strategies (replaces CEFR 2001,
section 4.4 in Chapter 4, adding
substantial new material)

Communicative language
competences (replaces CEFR 2001,
section 5.2 in Chapter 5)

The searchable database of CEFR CV descriptors may be useful throughout the alignment process. For those

involved in creating or producing language tests, examinations and other forms of assessment aligned to the
CEFR, other useful resources include the Manual for Relating Language Examinations to the CEFR (Council of

Europe, 2009) and the Manual for Language Test Development and Examining (Council of Europe, 2011).

There are also publications which describe case studies exemplifying and reflecting on the test linking process
and experience, e.g. Figueras and Noijons (eds), 2008; Martyniuk (ed), 2010.
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1.7 What guidance does this handbook provide?

The remainder of this handbook provides practical and accessible guidance to assist with the process of CEFR
alignment in a variety of specific contexts. Each of the following chapters focuses on one of the five procedures
outlined above:

=  Chapter 2 — Familiarization

= Chapter 3 — Specification

= Chapter 4 — Standardization
=  Chapter 5 —Standard Setting
=  Chapter 6 — Validation

Each chapter begins with an explanation of the procedure and its importance, followed by general advice and
practical activities that are relevant to all users regardless of language education context (e.g. curriculum,
teaching, assessment).

The remainder of each chapter offers more targeted guidance and practical activities specific to different
contexts of use and their associated subgroups, e.g. language teachers, curriculum designers, textbook
writers, test producers. You can select from and focus on these according to need.

We understand that you may be undertaking your alignment exercise using a group approach that involves one
or more coordinator(s) and participants. For this reason, we provide some practical advice and suggestions
relating to these differing roles, including tasks to be completed with likely timings.

In the Appendix, you will find photocopiable summary forms to use and complete. The summary forms will
also be available online in editable format. This additional practical tool will assist you with your ongoing
monitoring and validation throughout the alighment process. While we suggest that you use the forms as they
are presented here, there will be situations where you feel they need to be adapted to fit the needs of a
particular alignment approach or resource. Any changes to the approach proposed in this handbook should be
carefully considered and rationalized in your final report. For some additional information, please see the
Notes for Your Own Implementation section in Chapter 6.



Notes for your own implementation ...

Remember that YOU will be the best judge of what is (and is not) possible or realistic within your specific
context of operation.

For this reason, we strongly encourage you to tailor what you do to your specific context, taking account of
your resources and limitations. Avoid being tempted to do too much — or more than is actually required for
your purposes. Equally, avoid being tempted to underestimate what you need to do!

Key questions for you to keep in mind at all times during an alignment process are:
1. Why are we doing this?

Which steps are essential for us in our context and for our purposes?

Which steps do we prioritize?

Which steps may not be necessary?

How long will the process take?

How much will it cost?

What expertise will we need, or have access to?

P& e P

What resources (i.e. time, funding, expertise) do we need to plan for?



CHAPTER 2:
FAMILIARIZATION

Chapter 2 focuses on familiarization as an important first step in any alignment project.
The chapter is organized as follows:

2.1 What is familiarization?

2.2. Generic familiarization activities

2.3. Specific familiarization activities
2.3.1. Coordinator roles and decisions
2.3.2. Preparing materials

2.4. Guidelines for reporting

Sections 2.1, 2.2. and 2.4 are addressed to all those involved in an alignment project,
whatever their role or responsibility, whereas Section 2.3. is addressed to those
responsible for the organization and delivery of specific familiarization activities.

By the end of this chapter, you should have a clear idea of:

= the importance of familiarization and what it entails

= the activities you need to complete to achieve a good understanding of
the CEFR approach and descriptor scales

= how to document the completion of the activities for reporting purposes.




2.1 What is familiarization?

Familiarization is designed to ensure that those involved in an alighnment project have an appropriate
knowledge of the CEFR and share a common understanding of the purposes of the project. This handbook
envisages two types of familiarization: generic and specific (see Figure 2.1.) Generic familiarization can take
place in a single session and can be completed individually, whereas specific familiarization normally takes
place in a group, in more than one session, and with the guidance of a coordinator.

FAMILIARIZATION
GENERIC SPECIFIC
Preparatory familiarization activities are These activities take place once generic
suitable for ALL possible users and can be familiarization has been completed and
completed individually or in a group. are tailored towards specific professional
Activities can also be completed online. groups/institutions engaged in aligning
One session is normally sufficient. their curricula, materials or

assessment(s). Normally organized under
guidance, they will take more than one
session to complete.

Figure 2.1: Generic and specific familiarization

The time needed for the activities in each familiarization session depends on participants’ existing level of
familiarity with the CEFR (2001) and the CEFR CV (2020) and also on the aim and scope of each specific
alignment project, but we recommend that you plan a full morning or afternoon for each session.

Some individual users may want to follow the links to additional documentation provided in the CEFR CV for
reasons of personal interest or because of specific needs in their context. Curriculum designers, for example,
may want to access Beacco and Byram’s From Linquistic Diversity to Plurilinqual Education: Guide for the

Development of Language Education Policies in Europe (2007). Language testers may want to access North

et al.’s Relating Examinations to the CEFR. A Manual (2009) or ALTE’s Manual for Lanquage Test Development
and Examining (2011).

The CEFR Alignment Handbook Page 19


https://www.coe.int/en/web/language-policy/from-linguistic-diversity-to-plurilingual-education-guide-for-the-development-of-language-education-policies-in-europe
https://www.coe.int/en/web/language-policy/from-linguistic-diversity-to-plurilingual-education-guide-for-the-development-of-language-education-policies-in-europe
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=0900001680667a2d
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=0900001680667a2b
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=0900001680667a2b

2.2 Generic familiarization activities

Using the electronic or printed version of the CEFR CV 2020, complete the five activities shown in Figure 2.2 in
the order proposed, working individually or in a group, face-to-face or online. Note down your answers to each
question as they will help you to complete summary form 2.1 in Activity 5.

2.
Descriptive
scheme

1. Key
aspects

3. Salient
features

4. Relevant
scales

Figure 2.2: Five generic familiarization activities

1. Key Aspects: Read Chapters 1 and 2 of the CEFR CV 2020 to learn about the additions and changes made
to the CEFR 2001. Ask yourself:
=  What does alignment to the CEFR mean?
=  What are the implications for me and my context?

2. Descriptive Scheme: Focus on Section 2.4 of the CEFR CV, The CEFR descriptive scheme, and ask yourself:

= Which activities, competences and strategies are most relevant to my context?
= Are they all equally relevant? If not, how can | prioritize them?

3. Salient Features: Read Appendix 1 of the CEFR CV, Salient features of the CEFR levels, which outlines the
progression from level to level. Ask yourself:
= What level(s) will | mainly be working with?
=  What are the main features of that level and the levels on either side of it?

Go to Appendix 2, Self-assessment grid, and identify the main aspects of each mode of communication
(reception, production, interaction, mediation). Ask yourself:

=  Which aspects are most relevant in my context?

4. Relevant Scales: Look at the diagrams that show the different illustrative descriptor scales and identify the
most relevant scales for your context:
= Communicative language activities and strategies:
— Reception (Figure 11, page 47)
—  Production (Figure 12, page 61)
— Interaction (Figure 13, page 71)
—  Mediation (Figure 14, page 90)
= Plurilingual and pluricultural competence (Figure 15, page 123)
= Communicative language competences (Figure 16, page 129)
=  Signing competences (Figure 17, page 144).

You may find the introductory text that precedes each diagram helpful. Note that you may need to read

some of the scales in detail in order to decide on their relevance for your purposes. Write the scale labels

down for later reference. Given the number of scales available, make sure you select only those most

relevant to your work. Ask yourself:

= Which are the most relevant scales in my context? Why?

=  What is the rationale for my decisions? (Your answer to this question is key because it will support
the claims you make.)

5. Summary: Complete Summary Form 2.1 in the Appendix.
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2.3 Specific familiarization activities

Specific familiarization activities are tailored to the particular needs of groups of professionals who have
already completed the generic familiarization activities. Wherever possible, specific familiarization should be

a group activity because discussion helps to build a shared understanding of how to interpret the different
descriptors especially where these are not fully transparent. For example, in the Analysis and criticism of
creative texts (including literature) descriptor for B1, we find one can-do statement which reads: “Can describe
the key themes and characters in short narratives involving familiar situations that contain only high frequency
everyday language”. Group discussion around specific words or phrases like ‘short’, ‘familiar’ or ‘high frequency
everyday language’ can help participants come to an agreed (and, we hope, accurate) understanding of how to
interpret this statement at the B1 level.

Participants should be ready to share their completed Summary Form 2.1 at the request of the coordinator.

For a project involving all modes of communication (reception, production, interaction, mediation), a minimum
of two sessions will be needed to complete the activities. Precise timings are likely to vary depending on how
familiar the participants are with the CEFR and which scales the generic familiarization activities have identified
as relevant.

Subsections 2.3.1 and 2.3.2 are addressed to the professional who will take on the role of coordinator.
Before preparing the activities, it may be useful to read Chapter 3 of the Manual for Relating Examinations to

the CEFR, especially if the participants are to align a high-stakes test to the CEFR.

Coordinators may also find it useful to consult the searchable database of all CEFR CV descriptors.

2.3.1 Coordinator roles and decisions

Coordinators play a key role in the organization of specific familiarization activities. They should have extensive
knowledge of the CEFR and the implications of an alignment process, and should be familiar with the context
and the requirements of the organizing group/institution. Only on the basis of such knowledge can they:

= decide on the logistics and content of the session(s)
= prepare the materials for the successive activities
=  write a report on the familiarization process.

The time that coordinators need to invest in the preparation, delivery and documentation of each specific
familiarization session will depend on a number of variables: their previous experience of running CEFR 2001
familiarization sessions; the responsibilities they are given (type of report required, amount of information to
be compiled, number and type of sessions, etc.); the amount of administrative help available (to prepare
materials, organize premises and catering, manage the online platform, etc.). The number and background of
the participants will also have an impact on the amount of time coordinators will need to devote to planning.
As a general rule, preparing specific familiarization will take at least twice as long as the participant sessions.
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Before engaging in the preparation of specific familiarization activities, you should:

1.

Decide whether activities will be carried out in person, online or a combination of the two.
Make sure that the number of participants accepted allows for adequate discussion and the
successful completion of activities. Limit attendance in face-to-face sessions to a maximum of
18-20 participants. For online sessions, check the resources available to facilitate discussion and
the completion of the activities (software, IT support, etc.).

Read and assess the responses of participants to the generic familiarization questions in Summary

Form 2.1, which may have been completed individually, in order to decide:

a) which communication modes/skills, scales, levels and descriptors to focus on (including rationale)

b) how many sessions will be needed

¢) how much revision will be needed before you start work on communication modes — reception,
interaction, production, mediation (this will depend partly on how recently generic familiarization
took place)

d) the focus, structure and content(s) of each session

e) the number, type and duration of activities, discussion time(s), break(s), etc.

f)  which examples to use of materials relevant to the context in question (an exam task, a classroom
assessment activity, a section of a curriculum, a lesson plan, etc.) and how to provide them to the
participants.

If the project covers all four modes of communication, we recommend that you focus on reception
in Session 1, interaction and production in Session 2, and mediation — with which participants may
be less familiar — in Session 3. Having one whole session for mediation will allow you to work on
mediation strategies as well as mediation activities, and perhaps include familiarization activities
with the plurilingual and pluricultural competence scales.

You will need to decide when to address the scales for communicative language competences
(we suggest Session 2), and whether or not participants need familiarization with the signing
competence scales.

On the basis of the stakes attached to the project and the brief you have received, decide what type of
report is needed and what evidence(s) you should collect.



2.3.2 Preparing materials

The preparation of materials and the management of the sessions should be adapted to the type of delivery

envisaged (in person or online) and its timing (synchronous or asynchronous).

Specific familiarization — Session 1

Session 1 is divided into two parts. Part 1 is a review of the activities completed in generic familiarization and
should be carried out as presented. Part 2 may address reception, production and interaction, or mediation,
though we recommend that you start with reception. The activities in both Part 1 and Part 2 are graphically

presented in Figure 2.3.

In each activity, and prior to engaging in discussion, encourage participants to ask themselves some questions.
Their answers will be useful when they complete Summary Form 2.2 at the end of the session.

1. Presentation Production

& Review: 2. Appendix Reception

. 2 Interaction

CEFR levels ) B2

Sallent featires STEP 1- Mediation Actl;:tles Summary Complete
STEP2 Plurilingual&Pluricultual DI : Discussion Form 2
Appendix 1 iscussion
& Language competences
& Discussion Signing competences
Discussion

Figure 2.3: Activities to be carried out during the first familiarization session

1. Presentation and review
Prepare materials (PowerPoint presentation, quiz, etc.) to introduce the objectives of specific familiarization

and the structure and content of the session(s).

Following the presentation, refer participants to Appendix 1 of the CEFR CV (if necessary, provide photocopies)
and ask them to read and individually to underline/highlight the salient features of each CEFR level. Ask them
to check their completed Summary Form 1 and to note their answer(s) to the following question:

=  What features in the CEFR levels are most relevant in your context?

Participants discuss their answers working in pairs or small groups.
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2. Appendix 2 of the CEFR CV: Self-assessment grid
Prepare the self-assessment grid for a two-step activity.

Step 1. As the focus in this first step will be on reception, interaction and production, photocopy
pages 177-179 of the CEFR CV and
a) blank some of the cells in the grid (those considered most relevant to the project)
b) prepare cut-up versions of the descriptors removed from the blanked cells, which participants
will use to complete them

c) photocopy the completed grid for reception, interaction and production for correction and discussion.

Ask participants to write their individual responses to the following questions:
=  What key words (consider actions, type of information, conditions and limitations) best identify:
— oral comprehension?
— reading comprehension?
— oral production and oral interaction?

— written production and written/online interaction?

Ask participants to work in pairs or small groups to fill the blanked cells with the cut-up versions of the
descriptors prepared in Step 1 and to identify the main features of reception, interaction and production
across the levels.

Step 2. As the focus in this step is on mediation, print/photocopy pages 180-181 of the CEFR CV and

a) cutup the descriptors for the three types of mediation — mediating a text, mediating concepts,
mediating communication (all levels)

b) putthem in an envelope, jumbled

c) prepare three grids, one for each type of mediation, so that participants can select which scale and
level each of the cut-up descriptors belongs to

d) when the participants have completed the task, photocopy their completed grids for mediation for
correction and discussion.

Ask participants to work in pairs or in small groups to assign the descriptors to type of mediation and level.
Distribute the complete grid for correction and discussion. Ask participants to work individually to identify

the main features of reception, interaction and production across the levels. Ask them to write their answers to
the following questions before engaging in discussion:

=  What key words (consider action(s), type of information, conditions and limitations) best identify
the following:
— mediating a text?
— mediating concepts?
— mediating communication?



3. Activities with descriptor scales and discussion

Prepare activities appropriate to the context and level in question, decided on the basis of Summary Form 2.1.
Only one mode of communication can be addressed in the remaining time in Session 1. If the project focuses
on all modes of communication, we advise you to focus on reception in this first session.

Activities may include qualitative analysis of relevant level descriptors, reordering jumbled cut-up selected
descriptors, ranking the descriptors selected and placing them on a grid, assigning different descriptors to the
appropriate scale and level, etc. (for further details on the preparation of these activities see Chapter 3 of the
Manual for Relating Examinations to the CEFR).

When participants have completed each activity and before they engage in group discussion, ask them
to respond to the following questions:

= Why is this scale relevant in my context?
=  What key words best identify my purpose(s)?

At this point each participant should complete Summary Form 2.2.

4. Prepare a summary session
Prepare a summary session so that participants have an overall view of the work completed and what has
been achieved.

If you plan to include agreement indices? in the final report, make sure activities are presented in such a way
that you tally and analyse participants’ ratings/rankings.

5. Collect S ummary Form
Collect Summary Form 2.2 for Session 1.

6. Write a report summarizing responses
Write a report summarizing the responses to Summary Form 2.2.

3 These are indications of the degree of agreement among participants and can be quantitative (described in
the Reference Supplement to the Manual referred to above) or qualitative (comparison of comments/observations).
The latter will be most relevant to alignment of curricula or materials.
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Materials for further sessions

Based on the decisions taken in Session 1 regarding the modes of communication to focus on, and depending
on participants’ existing familiarity with the CEFR, you will need to prepare one or two further sessions,
following Steps 3, 4, 5 and 6 described above.

Like Session 1, further sessions will include (see Figure 2.4):

= anintroductory activity that recapitulates the work done in previous sessions,
in order to feed back and feed forward

= activities and discussion on the scales selected, normally separated by a break

= aconcluding session and a summary discussion, guided by the coordinator

= the completion of the corresponding summary form by the participants.

1. Introduction
&
Discussion

3. Activities
& Discussion

2. Activities
& Discussion

4. Summary
Discussion

5. Complete
Form

Figure 2.4: Activities to be carried out in further specific familiarization sessions

2.4 Guidelines for reporting on the familiarization stage

To bring together all of the evidence gathered during the familiarization stage, the coordinator should
summarise the activities and responses of the participants using Form 2.3. This will then create the basis of
later reports — both of this session and also the final validation report, where the final claims are made and
supported.

Reporting on each alignment step has two purposes. First, it is necessary to maintain an internal record, a kind
of institutional memory; secondly, the evidence collected in the report will form part of the final alignment
report (Chapter 6). Reports can be written for internal use only or with an external audience in mind.

The main author(s) of the report will be the appointed coordinator(s), who will be responsible for confirming
that all activities are completed and documenting the outcomes. The coordinator(s) will submit the report to
the commissioning institution, which will be responsible for its dissemination.

2.4.1 Reporting for internal use

For internal reporting, administrative procedures specific to the institution should be documented for possible
future reference:

= protocols followed and approvals needed (choice of coordinator(s), selection of participants, etc.)

= resources and preparation necessary (budgets, technology, materials, clerical help, etc.)

= Jlogistics (premises, catering, etc.)

= lessons learnt and recommendations.
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The report should also include copies of the completed familiarization forms and a brief summary document,
signed by the coordinator(s) and including the following:

= the number of participants

=  the activities/contents covered in the sections, as well as the timings and calendar

= the degree of satisfaction of the participants

= an overall evaluation by the coordinator(s).

2.4.2 Reporting for external use

The nature of a report for external use will vary depending on the specific project and the target audience,
which may be broader (e.g. schools, publishers, test users, test-takers, etc.) or more specialized (e.g. teaching
or assessment professionals).

When a report is aimed at a broad audience, the information provided in the report for internal use (excluding
non-relevant institution-specific information) should suffice.

In the case of a report for a specialized audience, additional detail will be required, such as information on
participants’ biodata, their performance(s) in the different activities (e.g. agreement indices when ranking
descriptors or accuracy ratings when assigning descriptors to scales or levels).

L
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Notes for your own implementation ...

If you are working on your own:
= Completing familiarization activities is hard work. Regular breaks contribute to success.
= Avoid being too ambitious, aiming at too much. Careful is better than fast.
= Make sure there is sufficient time to complete each activity.
= Document decisions as you go along. That will make completing summary forms easier.

If you are a coordinator, in addition to the above:
=  Allow for sufficient discussion time.
= Do not rush participants.
=  Vary the format of activities within and across sessions.
= Make sure you collect all relevant information you will need for the final report,
including the Summary Forms at the end of each session.



CHAPTER 3:
SPECIFICATION

Specification analyses the content of any resource, existing or new, in terms of approach

and coverage in relation to the categories presented in the CEFR. As well as serving to report
alignment to the CEFR, the process of specification has an awareness-raising function that
may help to further improve the resource. Specification seeks to answer the question:

“How far does my resource cover the content(s) of the CEFR?”

The level of detail to which specification is carried out depends on the alignment claims
you wish to make.

Engaging in specification procedures requires familiarization with the CEFR (as described
in Chapter 2) and a thorough understanding of the target proficiency level, the context and
the nature of the resource (e.g. a syllabus or textbook) that you wish to align to the CEFR.
The person(s) responsible for carrying out specification will be able to select the most
relevant CEFR descriptor scales and descriptors and relate them to the aims and content
of the resource in order to claim alignment to the CEFR.

This chapter is organized as follows.
3.1. What is specification?
3.2. Generic specification activities
3.3. Specific specification activities
3.4. Guidelines for reporting

By the end of this chapter you should have a clear idea of:
= what specification entails
= what approach is most relevant/useful in your context
= how to analyse and describe your resource
= how to profile your resource in relation to the CEFR
= how to document the degree to which your resource is aligned to the CEFR.




3.1 What is specification?

Specification is the process of analysing your resource and mapping it to the CEFR with a level of detail
appropriate to your needs, so for example, with a national curriculum the level of detail would be expected
to be high but for an institutional-level equivalent a broader high-level mapping might suffice. It is the first step

in the collection and presentation of evidence to support your alignment claim.

In order to undertake specification, you need to have completed at least the generic familiarization activities
in Chapter 2, which we recommend that you revisit and explicitly relate to the resource you plan to align to
the CEFR. Specification will require that you engage in the careful, detailed reading of CEFR descriptors.

This handbook proposes two types of specification procedure: generic and specific. The generic procedure
involves a broad, overall linking of the structure and content of your resource — curriculum, materials or
assessments — to the content and level descriptors of the CEFR. A series of generic specification activities are
provided in Section 3.2. The specific procedure applies the same principles but at a much more detailed and
fine-grained level, as described in Section 3.3.

Each procedure moves in one of two directions, top-down or bottom-up. The top-down procedure starts

from the CEFR as the basis for creating a totally new, CEFR-informed curriculum, set of materials or
assessment, whereas the bottom-up procedure starts from the analysis of existing resources and practices
which are to be aligned to the CEFR. In both cases, the purpose behind the resource needs to be made explicit,
clearly rooted in its context and based on learners’ needs. Also in both cases, an in-depth understanding of and
familiarity with the CEFR and the CEFR CV is presumed (see Section 2.1 above).

Specification
Top down: CEFR = Implementation
Bottom up: Current practice = CEFR

Generic Specific
A broad, overall linking of the structure and Applies the same principle as Generic
contents of the resource to the CEFR contents specification but at a much more detailed and
and its level descriptors, suitable for ALL fine-grained level. Suitable for users who,
possible users. having completed Generic specification,
want to make a stronger, specific claim
of alignment.

Figure 3.1: The specification process
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In the generic procedure, the salient features of each proficiency level (Appendix 1 in the CEFR CV) and the
self-assessment grid (Appendix 2 in the CEFR CV) are used for the contextualization and alignment by all users,
just as they were in the generic familiarization discussed in Section 2.1. In the specific procedure, on the other
hand, the illustrative descriptor scales for the particular communicative language activities, strategies, and
competences that are relevant to one’s context and purpose should be identified and selected. Detailed steps
for each process are proposed in the following sections.

3.2 Generic specification activities

With the activities presented in this section you can begin to establish a general claim that your resource is
aligned to the CEFR. When you have completed them, you will have a general description of your resource in
terms of the CEFR’s categories and proficiency levels.

The five generic specification activities (Figure 3.2) can be carried out by one person or by a group working
collaboratively. As you proceed, make a note of the answers to the questions attached to each activity as they
will help you complete Summary Forms 3.1 to 3.3 in activity 5.

1. 2. Language 3, 4. Graphic

Level & Salient activities & T orofiling
features strategies

Figure 3.2: Steps in generic specification procedure

Activity 1: Relevant proficiency level and salient features
Go to Appendix 1 in the CEFR CV (p. 173), which you already consulted to complete activity 3 in the
familiarization process in Chapter 2.

a) Take aclose look at the table summarizing the Common Reference Levels (p. 175). Read the descriptors
for each of the six proficiency levels. Underline the verbs related to the different communicative
activities: “understand” and “summarize” refer to receptive ability (oral and written); “express” and
“produce” refer to productive ability (spoken and written); “interact” and “exchange” refer to
interactive ability.

Ask yourself:

1) What proficiency level(s) is/are most relevant/pertinent for the context and purpose
of my resource?

2) Do different activities in my resource cover, or aim to cover, more than one level?

b) Read carefully the text on salient features for each proficiency level and identify words and phrases which
define each level and differentiate one level from another.

Ask yourself:
1) Has reading the salient features text confirmed my responses to the questions in 1.a above?

2) Can | explain critical differences between the level | identified as most relevant for my resource
and its adjacent levels?
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Activity 2: Language activities and strategies

The CEFR organizes its descriptive scheme according to four modes of communication. These are shown in
Figure 3.3 together with the language activities and strategies associated with them. As there are no overall
scales for strategies, the specific strategy scales pertaining to each mode of communication have been
included.

Summary Form 3.4 should be completed by the developer of the resource prior to the data gathering stage.
This presents an overview of the intended outcomes of the stage and can later be compared with the actual
findings in order to validate the claims made following the activities.

Ask yourself:

1) Which mode(s) of communication, language activities and language strategies
are most relevant to my resource?

FOUR MODES OF COMMUNICATION

RECEPTION PRODUCTION INTERACTION MEDIATION
{ ( ‘ ( ‘ ( ‘ ( ‘ ( ‘
Activities Strategies Activities Strategies Activities Strategies Activities Strategies
— — — — — — — —
{ l ] { l ] { l ] { l ] { l ] { l ‘ { l ] { l ]
. RO;::’?:'"Prehe"SiDn - Plannin, - Oral interaction - Turntaking - Mediatinga text
o reghension - Identifying cues & - Oral production - Com e:satin - Written interaction - Co-operating - Mediating concepts - To explain a concept
- Aud'i,a-visual inferiing; =R L - Mon?toring &grepair - Onlineinteraction . AISk.i".'g f:r Jidediatine i Gl Yalext
(- comprehension (- (- - - clarification (- communication -

Figure 3.3: Four modes of communication

Activity 3: Competences
Look at the following figures in the CEFR CV:

= Figure 15, Plurilingual and pluricultural competence (p. 123)
=  Figure 16, Communicative language competences (p. 129)

=  Figure 17, Signing competences (p. 144).

Ask yourself for each figure:

1) Which competence(s) if any does my resource target?
(In most cases it is unlikely that it will target competences across all three figures.)
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Activity 4: Graphic profiling of alignment
Go to the self-assessment grid in Appendix 2 of the CEFR CV (p. 177).

Ask yourself:

1) Which descriptors are most relevant to my resource in terms of proficiency level and

communicative language activities?

2) How can | make a graphical profile which depicts the relationship between my resource
and the CEFR level descriptors in the self-assessment grid?

Activity 5: Summary
On the basis of your responses to the questions in activities 1-4, complete Summary Forms 3.1, 3.2 and 3.3 in
the Appendix.

3.3 Specific specification activities

A specific specification relates the content of your resource, section by section, to particular CEFR descriptors.
As a result of carrying out the procedure, you should be able to show which of the CEFR’s illustrative scales
relate to your resource, and for each one:

= which level is targeted (which particular descriptor(s) applies)
= where it is addressed in the resource.

The procedure starts from an analysis of the resource. How you arrive at your analysis will depend on
two factors:

= whether you are designing a new resource (top-down) or alighing an existing resource (bottom-up)
= the nature of the resource: whether it is a curriculum, a course plan, a coursebook, a set of materials,
or an assessment.

Top-down or

bottom-up? Bottom-up

Top-down

Needs analysis:
Decide on main
learning objectives

Content analysis:
Identify main
learning objectives

For each main learning
objective, identify:
* Relevant CEFR
scale
* matching CEFR
descriptor

Complete detailed
mapping

Figure 3.4: Overview of the specific specification procedure
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Activity 1: Analyse your resource

If you are designing a new resource (top-down), your starting point should be a needs analysis. What should
a successful learner (or test-taker) be able to do having completed the programme (or having passed the
assessment)? You will already have a general answer to this question if you have completed a generic
specification (Section 3.2). At this stage you go into greater detail, aiming to compile a list of discrete
learning objectives.

If you are aligning an existing resource, then your starting point will be a content analysis. This may have

been done in the process of developing the resource. There may be an overview, a table of contents or a test
specification that shows what the separate learning objectives (or test constructs) are. This may make analysis
easier, but in any case, you should look beyond the stated objectives to find, as far as possible, what learners
will actually be expected to do. In a curriculum or course outline, look for descriptions or examples of activities;
in learning materials look at the learning activities; in an assessment programme or an exam, look at the
activities planned and/or at sample test items and tasks. Do they match the stated objectives?

Whether you are designing a new resource or aligning an existing one, you have to decide what level of
granularity your analysis should have. For example, a coursebook may consist of a number of units, each
comprising a number of lessons, and each lesson may contain a sequence of different learning activities.
Should you attempt to relate each unit to a CEFR descriptor, or each lesson, or (to go the finest level of detail)
each separate activity? There is no simple answer to this question, but a general principle is that you should
look for clearly definable learning objectives that are (or can be) stated in terms of what a successful learner
can do, because you want to relate these to the “can do” descriptors in the CEFR. To pursue the example of a
coursebook, a particular lesson may contain a ten-minute class activity designed to teach ten vocabulary items.
This is not a learning objective that can easily be related to a CEFR descriptor, but it may function as scaffolding
for the main activity in the lesson, which consists in reading an authentic magazine article. This is an objective
that can be linked to a CEFR scale (such as “Reading for information and argument”). In this case, then, it is at
the level of the lesson as a whole that you can best relate the material to the CEFR.

The other issue is the adaptation or localization of CEFR descriptors. This happens where existing descriptors
do not quite fit into the context in which the resource is being prepared. While a broad discussion is beyond
the scope of this handbook, users of the manual should be aware that the CEFR descriptors are not written
in stone. The can-do statements can be:

= adopted as they are currently worded

= deleted if it is felt they are not relevant to the context

= adapted to suit a particular context or population

= re-written altogether (again to suit a particular context or population).

In the case of the latter two, you will need to consider conducting a study to validate the alternative wording or
focus. This would rely on expert judgment much the same as the methodology used to build the CEFR itself.



Activity 2: Identify corresponding CEFR scales
Now look at the list of learning objectives resulting from Activity 1. For each one, ask yourself:

= Which illustrative scale is most applicable?

Depending on the nature of the objective, there may be more than one answer to this question. For example,
if the objective is to assess whether a test-taker can plan and deliver a short, informative presentation,

you may identify “Addressing audiences” (under Production Activities) as the most relevant scale. However,
you may also consider that “Thematic development” (under Pragmatic Competences) is relevant. When you
look at the actual descriptors in these scales you may find that one matches the learning objective more closely
than the other. On the other hand, you may find that both are equally applicable, in which case you could
include them both in the next step.

Activity 3: Identify the CEFR level

Within the scale(s) that you have identified, look for the descriptor which most closely matches the objective.
Start with the descriptor for the targeted or expected level (the level that you have identified for this category
of language activity, strategy or competence in the course of drawing up your generic specification).

If the descriptor comprises several “can do” statements, as is often the case, which one is most relevant?

Then look at the descriptors for the adjacent levels, to check if the current objective is actually above or below
the targeted or expected level. Identify the phrases in each descriptor that differentiate it from the adjacent
levels. For example, if the learning objective is to be able to write short, connected texts about oneself and

the target level is A2, look at the descriptors for A1, A2 and A2+ in the scale for “Creative writing”. Identify the
most relevant “can do” statements in those descriptors, with special attention to the phrases which specify the
topics that the learner should be able to write about (shown in blue in Figure 3.5) and the type of text that they
should be able to produce (shown in red). In this example, it would seem that the closest matching descriptor
(as the learning objective asks for connected text) is actually that for A2+.

A2+ Can describe everyday aspects of their environment e.g. people, places, a job or study experience
in linked sentences.

Can produce a series of simple phrases and sentences about their family, living conditions,
educational background, or present or most recent job.

Can produce simple phrases and sentences about themselves and imaginary people, where they
live and what they do.

Figure 3.5: Selected “can do” statements from creative writing descriptors for levels A1, A2 and A2+
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Activity 4: Complete the detailed mapping

For each matching descriptor that you identify, record the corresponding learning objective, together with

its reference (an indication of where it occurs in the structure of your resource, such as a page, unit or section
number), the CEFR scale, the CEFR level and the “can do” statement itself. Summary Form 3.5 in the Appendix
is designed for this purpose.

As well as documenting a detailed mapping of your resource’s alignment to the CEFR, the completed form will
enable you to see or confirm certain general aspects at a glance. Looking down the column for “CEFR level”,
for example, you will be able to judge how far the detailed mapping confirms the level profile that you
completed in Summary Form 3.3, or whether the different components of an assessment are balanced with
respect to target level. Note that Summary Form 3.5 also has space for you to record the domains, themes and
text types associated with each learning objective. Once completed, these columns will also help you to judge
how far the detailed mapping conforms to the overview that you produced in Summary Form 3.4.

3.4 Guidelines for reporting on the specification stage

The guidelines for reporting on the familiarization process (Chapter 2) also apply to specification, provided that
additional detail is included on:

= the expertise of the analyst(s) in relation to the resource being analysed
= whether the outcomes of the activities reported in the forms were cross-checked, by whom and how.

The forms can also help you to record the activities completed and document their outcomes. Completed
summary forms may be used in various ways:
=  to stimulate discussion and reflection on the possible needs and challenges in the different phases
of the alignment project
= toillustrate which specification activities have been completed, how and by whom (this constitutes
a source of validity evidence in the alignment process)
=  as part of the validity evidence to support any claims of CEFR alignment.
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Notes for your own implementation ...

If you are working on your own:

Completing specification activities is very time-consuming and you need to decide whether your alignment

project requires only a generic approach (and will prioritize overall coverage) or also aims at completing
specific activities (and will focus on overall coverage and detailed alignment).

Avoid being too ambitious, aiming at too much.

Make sure you have sufficient resources to complete the approach to specification you have selected
(time; professionals who are familiar with the resource to be aligned to the CEFR and can help cross-
check the analysis, etc.).

Make it easier to complete Summary Forms by documenting decisions as you go along.

If you are a team coordinator, in addition to the above:

Organize the team, defining clearly who will focus on what.

Allow for sufficient discussion time.

Do not rush analysts.

Provide for cross-checking.

Make sure you collect all relevant information you will need for the final report, including the
Summary Forms at the end of each session.



CHAPTER 4:
STANDARDIZATION

Standardization is the process of establishing that the main features of a given resource reflect
a clear understanding of the relevant CEFR levels and descriptors. When two or more people
are involved, the goal is to build a consensus regarding what a learner or test-taker can do

at a given level and whether that corresponds to the level claimed by the resource. As with
familiarization and specification, standardization procedures vary according to the resource,
the purpose of the alignment, and the claim you want/need to make.

The process of standardization, what it entails, how to complete it and which instruments need
to be used when aligning language exams or learner performances to the CEFR is described

in detail in Chapter 5 of the Manual for Relating Examinations to the CEFR (Council of Europe,
2009) and is a prerequisite for standard setting. Our chapter here proposes an adaptation of
the standardization procedures in the Manual to suit the needs for standardization if your
resource is a curriculum or a coursebook.

This chapter is organized as follows:
4.1 What is standardization?
4.2 Organizing the standardization process
4.3 Steps in standardization
4.3.1 Activities
4.3.2 Tools
4.4 Guidelines for reporting

By the end of this chapter, you shoul